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This bi-annual report of the Graduate School of Social Sciences (GSSS) has a threefold goal: First, it serves as a general overview for everybody who is interested in the GSSS and its programmes. Second, it strives to offer relevant and comparable documentation for all managing and coordinating GSSS staff, bundling general and programme-specific information. Third, it serves as more detailed specification next to the bi-annual internal report for the Faculty of Social and Behavioural Sciences. This report will be published on the GSSS website (www.gsss.uva.nl), after discussion and approval in the Board of Studies of the GSSS.

The content in this report is based on quantitative information from several sources (mostly UvAData and internal GSSS or programme data), the annual programme reports (which include both quantitative and qualitative information and reflection) and interpretation and reflection by the GSSS director. Although the report focusses on two years in particular, figures are sometimes presented over a longer time period, in order to show trends. The number of years presented is in line with UvA-reporting etiquette.

It should be noted that the time period covered in this bi-annual report overlaps almost fully with the time period since the outbreak of the Covid-19 pandemic in March 2020. Our teaching and all other university operations as well as the well-being of our students and staff have been strongly affected by the pandemic and the resulting and frequently changing regulations and restrictions. These have been two very difficult years for all of us. This report is written with the deepest appreciation for the resilience and staying power of all of our staff, who have worked tirelessly to care for, guide, teach, assess, administrate and graduate our students in such difficult circumstances.



Amsterdam, December 2021,

Annette Freyberg-Inan, Director GSSS

With the assistance of: Karen Schiffner, Senior Officer Policy & Quality
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[bookmark: _Toc93491818]1	Mission GSSS

[bookmark: _Hlk81223534]The Graduate School of Social Sciences (GSSS) is an educational institute of the University of Amsterdam (UvA), situated within the Faculty of Social and Behavioural Sciences (FMG) and located at the Roeterseiland (REC, building B/C). Built upon pre-existing institutional structures, it was founded in its current form in January 2009. The Graduate School has about 1,000 registered Master’s students of various nationalities.

Our ambition is to be a dynamic and pluralist institution marked by high academic standards, an open and inclusive intellectual atmosphere, and a vibrant ‘academic commons’, where Dutch and international students and faculty engage in the seminar rooms and at many extracurricular events.

At the Graduate School of Social Sciences, we stand for excellence and diversity of social science graduate programmes in the areas of human geography, planning, international development studies, political science, sociology, and anthropology. We offer five research-oriented in-depth one-year disciplinary programmes, often with the option for thematic tracks within the discipline; three thematic one-year interdisciplinary programmes; three two-year Research Masters linked to our top-research programmes; tailor-made PhD education in cooperation with the Amsterdam Institute for Social Sciences Research (AISSR); and Summer and Winter schools with a strong academic orientation. All our programmes are firmly rooted in the related research programmes at the AISSR.

Good education means to us:
· challenging and engaging teaching at the cutting edge of academic research
· a thought-through mix of taught and independent study
· active student participation
· pro-active student counselling
· hands-on thesis guidance
· transparent and fair rules & guidelines

We aim at providing high quality support services to faculty and students alike. We seek to improve consistency of processes and standards across the graduate programmes and continuous review and improvement of education in order to maintain rigorous academic standards and a good learning and work environment.

Engaging with potentially controversial issues in diverse environments, such as we do in our university programmes, can sometimes lead to tensions, even conflict. This creates a dilemma: On the one hand, we seek to provide a study environment in which UvA students and teachers feel safe and respected; on the other hand, we subscribe to the fundamental value of academic freedom, which requires freedom of expression. Our response to this dilemma is the following: We reject the approach of seeking to prevent or control conflict through censorship or directives. Instead, we promote the values of diversity, freedom of speech, and respect, and we foster open engagement to negotiate inevitable tensions in a process of mutual learning.[footnoteRef:1] [1:  For more information on this, and on other GSSS policies, see https://gsss.uva.nl/about/policy-documents/policy-documents.html. ] 




[bookmark: _Toc93491819]2	The GSSS in Figures[footnoteRef:2] [2:  Sources for data in this report: UvA’s data warehouse UvAData (intake master, registered students, diplomas and success rates) and internal admissions overviews (admission figures, intake Pre-Master until 2020-201). The Master Cultural and Social Anthropology (CSA) knows two intake moments (September and February) until the year 2022. Unless specified otherwise, intake data includes both intakes, whereas admission data only specify the first intake in September.] 

[bookmark: _Toc93491820](Research) Master’s Programmes
The GSSS has a yearly new intake of about 700 students and about 1,000 registered students in eleven programmes. The year 2020-2021 showed a rise in enrolment (788 new intake), probably due to the Covid-19 pandemic. After measures were taken to control further growth, intake in 2021-2022 is down to 714 new students. About half of the students are of Dutch origin, a third comes from other European countries, and ca. 10% from other countries in the world. Almost two thirds of the student population is female. 

The GSSS receives more than 2,500 applications (2021/22). For years, around 70-80% of those were accepted to follow a Master’s programme, but in 2021/22 stricter admission policies were necessary, especially in the Political Sciences domain, resulting in only 50% acceptances. Another 5-14% of applicants are accepted to follow a Pre-Master’s programme to qualify for admission to the Master’s programme the year after; this proportion is growing. Note that there are large differences between the programmes when it comes to admission rates, some being highly selective. Across the School, about a third of the applicants eventually start with a Master’s programme, an additional 5% in a Pre-Master’s programme. The conversion rate between accepted candidates and actual intake was around 45% but has risen to 54% in 2021/22 (accepted for master). For the Pre-Master’s this rate has declined from 76% in 2017/18 to 25% in 2021/22. So lower acceptance rates for the Master’s and higher acceptance rates for the Pre-Master’s programmes did in fact not result in lower or higher actual intake. For the Master’s, this can be attributed partly to capacity limits. For the pre-masters, the reasons are not quite clear.

There is much diversity in programme size. Political Science has the largest intake (around 250), with the one-year Master’s International Development Studies and Sociology following with about 80 new students each year (Sociology facing declining intake). The other programmes have cohorts of 15 to 64 students. Some need to apply capacity limits, others stay within manageable numbers without regulation. Not counting the Covid-19 year (when intake went up), the intake numbers are fairly stable overall.

GSSS one-year Master’s students on average graduate after 14 months, two-year students after 25 months. Almost 90% graduate within two (one-year programmes) and three years (two-year programmes), respectively. On average, around 20% graduate with honours. First signs of negative effects of the pandemic show, especially for the Research Master’s students, in the form of study delays.

Student feedback, as measured by student evaluations, is generally positive, with recurring criticism on preparation for a professional career and on feedback (though this score is improving slowly). It should be noted that response rates are somewhat fickle, especially in online-only education settings, so evaluation outcomes ought to be treated with some scepticism. Also, outcomes differ between programmes and issues.

The Summer and Winter Programmes, after years of rising offerings and interest (more than 20 courses and 500 students in 2019) had to cancel all on-site courses in 2020 and 2021, due to the pandemic. Especially for our very successful summer programmes, this was a dramatic blow. However, an increasing number of courses have been re-developed and newly developed and successfully offered online, in Summer 2020 (5), Winter 2020/21 (5), and Summer 2021 (17), and Winter 2021/22 (7). 

The GSSS is also co-responsible for the course offering to the PhD students of the Amsterdam Institute for Social Science Research. Details can be found below.




Table & Figure 2.1: Intake (Research) Master’s Students GSSS, Region of Origin
	Year
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	688
	349
	255
	20
	64

	19/20
	640
	344
	234
	14
	48

	20/21
	788
	454
	265
	15
	54

	21/22
	714
	369
	255
	13
	77


Table & Figure 2.2: Intake per programme
	Programme
	2018/19
	2019/20
	2020/21
	2021/22

	M Cultural and Social Anthropology (CSA)
	49
	56
	61
	61

	M Medical Anthropology and Sociology (MAS)
	32
	28
	36
	27

	M Political Science (MPol)
	233
	223
	266
	243

	M Conflict Resolution and Governance (CRG)
	34
	32
	61
	44

	M Sociology (MSoc)
	115
	92
	110
	79

	M Human Geography (HG)
	55
	48
	62
	64

	M Urban and Regional Planning
	37
	38
	54
	50

	M International Development Studies (MIDS)
	68
	64
	50
	84

	RM International Development Studies (RMIDS)
	22
	19
	24
	19

	RM Urban Studies (RMUS)
	15
	16
	35
	15

	RM Social Sciences (RMSS)
	31
	29
	39
	41

	Total (sum of programme registrations)
	691
	645
	798
	727

	Total (unique GSSS registrations)[footnoteRef:3] [3:  Some students are registered in more than one programme.] 

	688
	640
	788
	714



[bookmark: _Hlk76650707]

Table & Figure 2.3a: Applications, admissions and intake (Research) Master’s & Pre-Master’s Programmes[footnoteRef:4] [4:  Please note that usually a large majority of the Pre-Master’s students start the Master’s programme the year after. These ‘previous Pre-Master’s students are not taken into account as separate group in these tables. Please also note that Pre-Master’s intake numbers are volatile, depending on moment of retrieval and manner of counting. ] 

	Year
	N Applied
	 Accepted
Master
	Accepted 
Pre-Master
	 Intake
Master
	 Intake 
Pre-Master[footnoteRef:5] [5:  17/18 & 18/19: internal admissions data, as of 19/20: UvAData. It is possible that UvAData does not count all Pre-Master’s students, but only the students enrolled regularly in the Bachelor’s programmes.] 


	17/18
	2136
	1487
	108
	650
	82

	18/19
	2217
	1871
	165
	688
	121

	19/20
	2008
	1342
	235
	640
	98

	20/21
	2420
	1723
	253
	788
	112

	21/22
	2557
	1347
	347
	714
	87[footnoteRef:6] [6:  Excluding intake February 2022.] 



Table 2.3b: Applications, Conversion Rates (Research) Master’s and Pre-Master’s Programmes[footnoteRef:7] [7:  Please note that all candidates apply for a master’s programme. One cannot apply for a Pre-Master’s programme, but one may be accepted to a Pre-Master’s programme if one has slight deficiencies that make direct acceptance into a master’s impossible. A conversion rate for applications – acceptance Pre-master’s is therefore not useful. Since referring to different source data, the proportions in table 2.3B do not add up to 100%. ] 

	Year
	% 
Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	70
	44
	76
	30
	4

	18/19
	84
	37
	73
	31
	5

	19/20
	67
	47
	42
	32
	5

	20/21
	71
	46
	44
	33
	5

	21/22
	54
	56
	25
	28
	3



Table 2.4: Registered Students, Gender
	Year
	N Total
	N Female
	N Male
	% Female

	18/19
	938
	575
	363
	61

	19/20
	876
	541
	335
	62

	20/21
	1.027
	633
	394
	62

	21/22
	1.068
	699
	386
	65



Table 2.5: (Research) Master’s Diplomas, Cum Laude, Average Months of Enrolment
	Year
	N Total
	% Cum laude
	Average months of enrolment Master
	Average months of
 enrolment Research Master

	17/18
	620
	18
	14
	25

	18/19
	628
	18
	14
	25

	19/20
	608
	19
	15
	26

	20/21
	609
	22
	14
	28





Table 2.6A: Success Rates 1-year Master’s Programmes[footnoteRef:8] [8:  For tables 2.6A and 2.6B: September intake only.] 

	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	596
	69
	91
	92
	92
	8

	17/18
	549
	66
	88
	90
	90
	9

	18/19
	608
	67
	89
	90
	-
	8

	19/20
	555
	68
	89
	-
	-
	9

	20/21
	679
	61
	-
	-
	-
	9



Table 2.6B: Success Rates 2-year Research Master’s Programmes
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=2 year
	<=3 years
	<= 4 years
	<= 5 years
	

	15/16
	70
	70
	84
	84
	84
	14

	16/17
	79
	72
	87
	89
	90
	10

	17/18
	84
	76
	92
	93
	-
	4

	18/19
	67
	72
	87
	-
	-
	12

	19/20
	64
	58
	-
	-
	-
	17



Table 2.7: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:9] [9:  Please note that both surveys with enough response for statistical analyses and surveys with not enough response are included. In general, surveys with enough response score mostly slightly higher. Please also note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	78
	78
	79

	The course was intellectually challenging
	78
	77
	82

	I received sufficient feedback about my work 
	63
	65
	62

	I was encouraged to participate actively during this course
	81
	81
	80

	I found the workload of this course 
	88
	89
	89

	For me, the level of this course was
	88
	88
	89

	I learned a lot from this course 
	80
	77
	82

	Assessment of the course (Dutch grading scale 1-10)
	86
	85
	87

	N respondents
	3002
	2143
	2170



Table 2.8: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:10] [10:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:11] [11:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree.] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	71
	82

	Quality of the design of the programme 
	59
	66

	Learning outcomes
	61
	65

	Research and practice
	53
	58

	Atmosphere within the programme
	69
	73

	Study Habits
	82
	83

	Internationalisation
	68
	67

	Future Career
	40
	51

	N respondents
	167
	158


[bookmark: _Hlk82436416]
Table 2.9 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	67
	3,8
	283

	Your course programme in general
	78
	3,9
	329

	The content of the course programme
	82
	4,0
	329

	The general skills acquired in your course programme
	74
	3,8
	329

	The preparation for a professional career
	35
	3,1
	329

	The teachers in your course programme
	85
	4,2
	329

	The information provided by your course programme
	67
	3,8
	329

	The study facilities offered by course programme
	35
	3,2
	329

	Examination and assessment
	69
	3,7
	327

	The educational feasibility of course programme
	73
	3,8
	327

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	72
	3,9
	76

	The atmosphere in your programme
	69
	3,9
	327

	Based on my experiences so far, I would choose this course programme again
	73
	3,9
	324





[bookmark: _Toc93491821]Summer and Winter Schools

Table 2.7: Number of Courses, Number of Participants
	Period
	N Courses
	Format
	N Participants

	Summer 2018
	19
	On-site
	414

	Summer 2019
	25
	On-site
	519

	Summer 2020*
	5
	Online
	132

	Winter 2020/21
	5
	Online
	65 + 18 auditors

	Summer 2021
	17
	Online
	340

	Winter 2021/22
	7
	Online
	TBD



*For Summer 2020, 28 courses were scheduled and 600 participants expected. Then the pandemic shut us down.


[bookmark: _Toc93491822]PhD Education
The table below displays the courses that are offered to our PhDs on a regular basis, yearly or twice a year. In addition, so-called ‘short intensive courses’ (SICs) are regularly organized at the initiative of the PhDs themselves, alongside workshops on academic publishing and on writing post-doc proposals. AISSR PhDs can also follow courses in the Master’s and research Master’s programmes of the GSSS as well as at the VU University.

Table 2.8: PhD Courses, Number of Participants
	Course
	EC load
	Teacher(s)*
	N participants*

	Ethnographic Research Practices (beginners)
	12
	Vincent de Rooij
	10

	Ethnographic Methods (advanced)
	12
	Annemarie Mol
	10

	Advanced Social Science Theory 
	12
	Abbey Steele, Annelies Moors, Ewald Engelen, Justus Uitermark
	13

	Methodology Course Research Design

	12
	Annette Freyberg-Inan, Brian Burgoon
	9

	Introduction to Academic Writing
	1
	Amal Chatterjee
	16

	Writing Up Research: English Academic Writing (advanced)
	3
	Amal Chatterjee
	14

	’Flying Circus’ (crash courses on various methods, e.g. Atlas.ti, GIS, Social Network Analysis, LaTeX, multivariate and multilevel regression, visual methods, Big Data, R, Python)
	None**
	Coordinator: Jeroen Bruggeman
	various


* when the course was last offered
**usually half a day long courses


[bookmark: _Toc93491823]3	The Years in a Nutshell
[bookmark: _Toc93491824]Stable Start: September 2019 – February 2020
Upon the start of the academic year 2019-2020, the GSSS seemed in relatively calm waters. Next to our everyday mission to assure the quality of teaching in times of scarcity, our main issues to be tackled were:
· a small decline in intake numbers in most programmes (and the GSSS overall);
· finding a consensus on how to move forward in the diversity & social safety discussion while protecting free speech; 
· following up on the challenge of high work pressure for support staff (closely related to the same discussion for academic staff);
· taking further steps to clarify our admission and selection criteria and procedures (among which English language requirements);
· updating the Ethical Guidelines to include programme-specific procedures (where relevant) and to account for privacy and date protection laws and regulations;
· adjusting the set-up for graduation ceremonies in order to optimize the balance between their festive character and the work put into organizing them;
· more transparency and consistency in financial planning and control, including simpler working time-norms for teaching.
Apart from these issues, we planned on taking more time in the Board of Studies to learn from each other: programme directors were asked to present their programmes to each other in order to discuss curricula and teaching strategies.

These issues and challenges were taken up in Fall 2019. Admission numbers were discussed and processes and criteria adjusted; a position paper on free speech and social safety was drafted and agreed upon (eventually laid down as Faculty Policy); a new budgeting format was agreed upon; and first steps were taken to revise the teaching norms. Starting with the Research Master’s programmes, directors presented their programmes to each other. The Research Master’s programmes were also up for re-accreditation (site visit in Spring 2021) and began preparing for that as of November 2019. The support staff had sessions (per team and in plenary) to work on coherence of organizational processes and reducing work pressure.
[bookmark: _Toc93491825]And Then Covid-19 Changed Everything: March 2020 – December 2021
For anybody who was conscious in 2020/21, this would probably be enough to summarize the period. Nonetheless, we will provide a more elaborate overview of the Covid-19 times in the academic years 2019-2020-2021.

On March 13, 2020, we were informed that, as of March 16, we all needed to work from home, due to lockdown regulations. All education was to take place online. Almost incredibly in hindsight, that actually did happen: As of Monday 16 March, the whole university moved into the digital realm. With a tremendous effort and commitment, all classes continued online (mostly on Zoom). All staff and students needed to adjust instantly, and they did. This is worth the biggest possible compliment. Many people worked well beyond the call of duty to make that happen, not knowing that they would have to keep up the flexibility and ingenuity for a long time. Luckily, UvA buildings remained accessible for those that could not work from home. Also, some extra emergency funding became available.

We could fill volumes with all the adjustments that were made. Constantly changing national regulation made it difficult to plan ahead, with staff responsible for planning and coordination often on the brink of tears (or beyond). While online education was challenging, it worked surprisingly well (with limitations) after the initial period of adjustment, as long as one’s technical infrastructure was adequate and (student) assistance available, which was not the case for all to start with. Almost impossible to manage were the ‘hybrid’ periods September 2020-December 2020 and May-June 2021, in which the universities were allowed to welcome a limited number of students (with 1,5 m distance as the ruling principle). While we yearned to teach on-site, organizing this became a big challenge with lots of students abroad and students and staff regularly quarantined. Hybrid teaching or teaching both on-site and online turned out to be much more work for teachers and planners. Although students valued the efforts and commitment of staff, they also struggled with the online and hybrid formats, missing their fellow students and staff (and people and life in general). We quickly discovered that while a lot is possible in an online format, university education cannot function well without physical contact.

While teaching faced major adjustment, the GSSS programmes did not need to adjust examinations much: In-class exams are not common in our graduate programmes. Assessment is mostly done through other means, such as term papers, and could largely continue as normal. The GSSS did not and will not use proctoring. To reduce pressure on students, some courses were assessed with a ‘pass/fail’ rather than grades. Also, some deadlines were extended, and some assessment criteria and forms adapted. Examinations Boards worked overtime to ensure that all these changes occurred responsibly.

Most affected by changes to their programme were students with fieldwork or study abroad as an element of their curricula. Exchanges as well as fieldwork or other study abroad had to be cancelled entirely until Summer 2021. Where they were required curriculum elements, they were replaced by electives or by fieldwork within the Netherlands. Students already on fieldwork had to come back (or go home), often within hours in order to catch the last plane. Several programmes needed to adjust their thesis and fieldwork regulations to allow for different sorts of data gathering. Programmes also facilitated alternative forms of research (e.g. data collection online, taking part in a broader research project).

All summer and winter programmes took place online. The original summer programmes of 2020 were cancelled, and new or adapted programmes were introduced that better fit the online format and pandemic circumstances.

Apart from teachers and planners, a great deal of pressure came down on study advisors. They tried to find new ways of contact with students, such as online informal meetings, one-on-one meetings in the park while walking, etc. Also, student representatives came up with innovative forms of student support (such as walking buddies). The number of students in dire need of support, including psychological help, was such that study advisors, student councillors and student psychologists were overwhelmed. Extra capacity was created on all levels, but it stayed extremely busy. Also, study advisors were confronted with more challenging cases than in ‘normal’ years.

The Career Day, which the GSSS organizes annually for both its own students and those of the College, had to be cancelled in 2020, because it was too late to move it online. In 2021 it was successfully organized online. All other extra-curricular activities, many of them organized by the various study associations or other active students, also had to move online. The efforts to continue such activities, like quiz nights or webinars, were highly appreciated, but often these online events drew a limited public, as students became increasingly tired of meeting up only on screen.

By summer 2020 we all hoped that the situation was under control and that the following year would be normal again. We also expected that, due to the pandemic and still existing travel restrictions and safety issues, less international students would come to us. Neither happened. Very unexpectedly, more students came in September 2020 than in the years before. And while we had some months of hybrid teaching in Fall 2020, we soon had to switch to fully online again due to a new full lockdown starting in December 2020. 

The academic year 2021-2022 started with mostly on-site teaching. But rules around the maximum number of students in one lecturer hall (<75) and plenty of individual cases of students or staff ill and/or in quarantine made planning and teaching a constant struggle. While students in all programmes received at least part of their education on site in the first semester of the academic year, other activities took place online and the balance required constant recalibration. While writing this section in December 2021, we have once again entered a full lock-down, and our spirits are low. 

Although we continue to work in crisis-mode, many of the above-mentioned regular issues have been taken up as well. Among other achievements,
· The Research Master’s programmes successfully gained their re-accreditation, concluded in form of an online-only peer-review, which, although certainly not ideal, went surprisingly well, with a constructive and critical panel. The preparation for this was a major tour de force for all involved.
· The Ethical Guidelines were updated for use as of September 2021, now also including guidelines regarding privacy regulation and ethical clearance procedures.
· The new budgeting system was implemented in 2021 and now provides much improved financial transparency. The GSSS has almost achieved its goal of not spending more in its teaching programmes than its allocated share of the teaching budget. 
· New teaching norms were proposed in late 2020 and rejected by the Works Council of the Faculty. The proposal was readjusted in 2021 and is currently again under consideration by the Works Council.
· We have fine-tuned the formats for our graduation ceremonies, which now take one of two forms, either more formal for larger programmes at the Royal Institute of the Tropics or more intimate for smaller programmes at the CREA Student Centre. 
· We took yet another step in harmonising and clarifying out admission regulations and procedures, especially regarding preparatory options, but we are not there yet. We still need to make a sharper distinction between eligibility (candidates meeting the entry requirements) and actual selection/placement (eligible candidates that will be offered a place, based on an additional procedure with matching criteria), especially for the highly selective programmes that reach their capacity limit.
· The Advisory Council (shared with the College) met four times: once in the designed way on campus in November 2019 (with the exit qualifications as main subject of discussion), twice (October 2020 and February 2021) in an online-manner with the primary goal to keep our members abreast of the way we dealt with the pandemic; and once more on campus in October 2021 to discuss the new bachelor programme in Computational Social Sciences and the didactic lessons to be drawn from our experiences with online and hybrid teaching.







[bookmark: _Toc93491826]4	Lessons Learned for the Future

‘Blended learning’, or the partial digitalization of education, had been placed on the agenda of higher education in the Netherlands for more than a decade by early 2020, with relatively little success. The pandemic inevitably accelerated this digitalization drive and placed it in the limelight, with both its strengths and its weaknesses. It turned us into a 100% online campus overnight. This experience has first and foremost taught us what we value in campus education: direct social contact and spontaneous and informal interaction. Learning is inherently relational, and we can relate better face-to-face. Yet we have also experienced some advantages of online teaching. The need for ‘emergency remote teaching’ created room for experimentation. Many lecturers have discovered the possibilities of online tools which have proven valuable, and, based on surveys we have conducted, upwards of 90% of FMG lecturers intend to continue to use certain online elements post-pandemic.

In this context of crisis-induced shifts, we want to emphasize three ground rules for guiding us in the years to come:
1. Flexibilization and individualization of learning trajectories is not an aim of our regular teaching programmes.
2. We confirm our identity as a campus university and the identity of our regular programmes as on-campus  programmes.
3. We integrate elements of blended learning for the two specific aims of deepening or broadening the on-campus learning experience and/or to prepare students better for their professional futures.

First, we have been and remain critical of the mainstream narrative of ‘blended learning’ as it has been advocated in the Netherlands in the past years. This narrative has emphasized the need for the flexibilization and individualization of learning processes. Higher education is here conceptualized as a menu from which the individual learner can choose what and when best suits them. It is widely assumed that the demand for such forms of education will increase, and that universities should adapt accordingly. However, we want to limit these developments to certain, clearly delimited target groups - such as part-time students or returning professionals - and to certain, clearly delimited activities, such as summer programmes or the courses of the UvA Academy for Life-long Learning. With respect to such groups and activities, online only or online mainly education can indeed have value. By contrast, when it comes to our regular Bachelor’s and Master’s programmes, we are more conservative. We reject the individualization of learning pathways in our regular education programmes, since we understand the learning taking place here to be an inherently relational, social process aided by community forming.

This leads us to our second ground rule: we want to remain a campus university. The UvA Board of Governors has been at the forefront emphasizing the importance of campus-education to policy-makers during the Covid-19-crisis. The Faculty (FMG) Strategic Plan also emphasizes the importance of campus education and frames digitalization as a means to enrich that education. Given the external pressures and trends sketched above, it is important that we keep highlighting this aspect of the UvA identity. As the pandemic has acutely reminded us, assembling on campus to engage in a process of learning requires students and lecturers as well as support staff to leave their homes, potentially arrange childcare, spend time in traffic, and risk catching a contagious disease from co-workers. Yet, it is precisely the point of a campus that everyone there is away from home. Campus is that space where you go to teach and learn. It is the place for focusing on these processes. This is psychologically helpful, because in that space we are less easily distracted from those goals than we are elsewhere. Moreover, campus equalizes. Disparate living conditions and technology access are far more visible on Zoom than on campus. Indeed, the visibility and the salience of class differences increase in our Zoom-rooms. When we have assembled on campus, we engage in learning from and with each other. This is in large part a social process. Of course, reading a book is a solitary activity, as is writing a paper. However, discussing the book or receiving (peer) feedback and guidance are examples of the many elements of learning that are social by nature. While we can be social online, to some extent, this sociality is both truncated and precarious. It is truncated because online I can read others’ words, see their faces and hear their voices, but I cannot, for example, see their body language, sense their anxiety, or give them a high five. This makes it harder to interpret others and can lead to misunderstandings, not to mention feelings of alienation and loneliness. Online sociality is furthermore precarious because it can be cut off by clicking a button or even be altogether avoided. In the physical classroom, we cannot turn our video off or suspend interaction because of poor WIFI. We need to engage. And this is important. We want to teach our students to participate in frank and open discussion, to listen, to be confronted with other views, and to go through such uncomfortable processes together in order to learn to respectfully debate and develop their knowledge and insight. To be able to do that, we need a social space that is neither truncated nor precarious – we need campus.

That being said, of course we should not reject the opportunities of blended learning entirely. Our third ground rule is that, as a campus-university, we see two potential opportunities in blending:
1. It can enrich and improve education, both by deepening (intensifying student-lecturer and student-student interaction) and by broadening (improving connections with the world outside the university). 
2. Partial digitalization can help prepare our students for the future. For many professions, the future of work might be blended. Not only might the content of professional work become more and more digitalized, but so might the ways in which professionals produce and network. Although the younger generation is already experiencing the fusion of and switching between online and offline realities in their daily lives, their university studies can help them learn to expand and apply these skills in ways that will be relevant to their later professional environments. 

It is important that we see the introduction of blending, or digital elements in teaching, not as an end in itself, but as useful inasmuch, and only inasmuch, it improves the education we offer by deepening or broadening and inasmuch as it contributes to the learning goals of our programmes and courses. Rather than advocating a headlong plunge into a digital future, we want to reaffirm the identity of the UvA as a campus-university, and the crucial role of interaction in our own physical space on campus for the sake of mutual learning and personal and social development. Blending must enrich this experience; it can never replace it. 

We must of course listen to our students and take their (diverse) needs into account in the process of educational innovation. Furthermore, it must remain up to our lecturers to judge what they find valuable in their own teaching, and we must continue to allow for variety in teaching styles, including various degrees and kinds of blending. It is of paramount importance to recognize, respect, value, and support the diversity of teaching styles and needs of our lecturers. Almost all of them have by now had a ‘taste’ of at least some of the digital means available for their teaching. They now need to be given a chance to reflect on these experiences and to blend their teaching to the extent and in the ways that are suited to their own styles, courses, and teaching goals. For this purpose, they will need time and they will need support (ranging from appropriate infrastructure via training opportunities to technical support). 



[bookmark: _Toc93491827]5	Where Do We Go From Here?
[bookmark: _Hlk511000118]
While the previous section has focused on the lessons drawn from the pandemic experiences of online and hybrid education and their implications for the years to come, this section will list the other, non-pandemic related current top priorities of the Graduate School of Social Sciences.

1. Summary of new initiatives in teaching: The Master Sociology has an entirely new curriculum as of the academic year 2021/22. The Master Political Science has a new track, Comparative Politics, which started in the academic year 2021/22. The Master’s programmes Human Geography and Urban and Regional Planning have a new, shared track, ‘Spatial Sustainability Studies’, to start in the academic year 2022/23. The Master Cultural and Social Anthropology (CSA) is dropping its second intake moment. The last CSA February cohort will begin in February 2022. The (on-line) Pre-Master’s course ‘Social Science Switch’, designed mainly but not only for the Master Medical Anthropology and Sociology, is now organized by the Summer Programmes Office and hopes to draw increasing numbers of participants. We are exploring the possibility of an inter-disciplinary track ‘Gender and Sexuality’ to be offered across the Master’s programmes Sociology, Political Science, and perhaps also Anthropology. The curriculum of the Research Master Social Sciences is currently undergoing fundamental review.
2. Streamlining admission and selection processes. Admission to and selection for our graduate programmes falls within the responsibility for the Graduate School. We are continuing to work on clarifying and optimizing these processes together with the programme directors, examination boards, and admissions committees, and the Admissions Office of the EOSS.
3. Thesis and graduation trajectories. In the Board of Studies of the Graduate School, where the directors of all our programmes come together, we regularly compare and learn from each other’s practices. Currently the focus in these discussions lies on the Master’s thesis-production and graduation trajectories. More concretely, we are reviewing the utility of go/no-go moments for thesis projects; how thesis deadlines can be restructured to keep the summer as free as possible for teaching staff; how we should organize co-assessment of theses; and how to optimize thesis assessment forms. 
4. Updating the teaching norms in the domain Social Sciences. For several years, the College and Graduate School have worked on a new teaching norms systematic. The latest proposal is currently being considered by the Faculty Works Council. The old norms with which we have been working are complicated, not transparent, and often not applied in practice. We want a simpler, more transparent system that will cost our support staff less work to manage. Greater simplicity should also lead us away from an ‘uurtje-factuurtje’ mentality, by which the domain of teaching becomes ever more micro-managed. Moreover, right now, the norms as they are on paper are often not applied. This has to do with lack of clarity, but also with the fact that sometimes there simply isn’t enough money. In particular the GSSS has difficulty financing all its programmes within its own income stream. While the proposed new norms systematic is not meant to realize a reduction of costs, it will help to make visible where savings can best be realized, where ‘best’ means with as little strain on staff and as little sacrifice in quality as possible. It will also help to even out unfair differences in hour allocations between the programmes that have emerged over time. 
5. Financial transparency. The last two years have seen significant improvement in financial transparency in our teaching domain. This has now brought us to the point where we can use the information thus created to examine the efficiency of individual teaching programmes and their components. While it is important to prevent considerations of financial viability from crowding out other concerns, and while the Graduate School will continue to practice solidarity across its programmes as well as across the domain Social Sciences, this should support the institute in consolidating its financial viability in the coming years.




[bookmark: _Toc93491828]6	Zooming in
[bookmark: _Toc93491829](Research) Master’s Programmes[footnoteRef:12] [12:  Programme texts include direct quotes and paraphrases from the annual report of the programmes and the notes of the annual meeting.] 

[bookmark: _Toc93491830]M Cultural and Social Anthropology (CSA)
The Master’s programme aims to provide knowledge, skills and understanding of cultural and social anthropology. It seeks to transform students from recipients of anthropological knowledge into active participants in the production of knowledge. It does so by putting the field research project central.

Student intake has been rising with currently about 60 students per year. Numbers are now quite balanced over the tracks. This mirrors the interest in the programme: applications have risen from around 100 to 140 candidates per year. Of those, about two thirds are accepted for the Master’s programme, another 10-20% for the Pre-Master’s programme. About 40-50% of those applying start with the programme proper, another 5-12% with the Pre-Master’s programme. The conversion rate between accepted candidates and actual intake is very unstable and differs between both years and tracks. The student population consists of predominantly Dutch nationals. Another important group are students from Europe, also outside the EU. More intake is expected in the future in the Visual track. About three quarters of the students are female. About 80% graduate within two years (average duration of study was 14 months). About a quarter to a third of the students graduate cum laude. 

The year 2019/20 was challenging due to a change in directorship and as of the second semester the Covid-19 pandemic. The September cohort was affected in their final fieldwork period (supervision and fieldwork took place long distance and virtually). Students from the February start had to radically re-think their research projects. The programme staff (including programme committee and examinations board) put much effort into mediating the effects of the pandemic, ranging from adjustments of deadlines, thesis criteria and formats (reflection chapter) to supportive Zoom-sessions for writing and also by the study advisor. The efforts were appreciated by the students. 2020/21 started on-site, but soon all had to be moved back online. Although this was again tackled well by teaching and supporting staff and students, workload (partly also due to developments in the bachelor’s programme) and mental health issues have become pressing and need follow-up.

In 2019-2020, only the first semester courses received written feedback (UvAQ) by students. These outcomes were positive, but it should be noted that response rates were quite low. In 2020/21, the response rate was higher again. The outcomes are still overall positive, but scores are a bit lower than before, most likely due to the online and hybrid formats being used. The outcomes from the NSE 2021 are also generally positive, most notably about lecturers (NSE), with lesser scores for preparation for a professional career. The exit survey has a response rate that is too low to use the outcomes more than anecdotally. An evaluation by the PC students about thesis supervision led to the re-introduction of the thesis supervision agreements.

Changes in programme & curriculum: 
· A new programme director took over in January 2020.
· No more February start of the General Track, effective 21-22. 
· Visual Track moved from February start to September start, effective 22-23 (as of then: no more second intake moment).
· Restructuring EC loads for a more balanced curriculum (Key Debates from 6 EC to 8 EC; Designing Fieldwork from 14 EC to 12 EC; Fieldwork in the General track from 18 EC to 15 EC and Writing Ethnography in the General Track from 3 EC to 6 EC, aligned with the course load in the Applied and Visual Tracks), effective 21-22. 
· Changing the Thematic Groups into Tutorial Groups, effective 21-22. 
· Experimenting with using the TG as flexible thesis groups, in which 3-4 (of 7) students in one TG will also be supervised by their TG lecturer. This is currently implemented in 21-22, where 6 of the 7 TG lecturers are also the supervisor of 3-4 students in their group. This still leaves room for individual supervision by other lecturers, who are also assigned 2-3 students working on related topics to facilitate group feedback meetings > revision process to be continued (also based on student feedback).
· Joint workshops CSA&MAS in the parallel courses Designing (Applied) Fieldwork and MAS’s Research Design. Examining further opportunities for cooperation.
· Thesis supervision with only second reader (not third) with the accompanying thesis review also used in other programmes of the GSSS (harmonization).

Goals & steps for next year:
· Addressing structural work overload in team, by for example continued use of student assistants and more fte to support staff (combined with the other bachelor’s and Master’s programme in the subdomain). 
· Restructuring programme in regard to financial and workload issues.
· Keep monitoring Tutorial Groups, work out feasible ways of thesis supervision with time off in summer. 
· Sustaining and strengthening the role of the coordinator of the Applied track.
· Infrastructure for Visual Track.
· Workshops for thesis assessment, notably visual end products.
· Protocol sexual harassment and racial violence in the field (with MAS), including student safety issues.
· Further integration MAS Research Design with MCSA Designing Fieldwork. 
· (Continuous) extracurricular activities, such as: 
· Monthly visual anthropology screening, collaboration between visual anthropology staff, student assistants, the study association Kwakiutl and the student magazine CUL
· Planning anthropological careers/futures workshops, building on extensive alumni survey created by student assistants and study advisors.
· Plans to revive the department seminar to help community forming, especially for general track.

Table & Figure 6.1.1: Intake CSA, Region of Origin
	Year
	Track
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	All
	49
	23
	20
	1
	5

	
	Applied Anthropology
	18
	10
	5
	 
	3

	
	Cultural and Social Anthropology
	32
	13
	16
	1
	2

	
	Visual Anthropology
	
	 
	 
	 
	 

	19/20
	All
	56
	39
	14
	1
	5

	
	Applied Anthropology
	17
	14
	3
	 
	3

	
	Cultural and Social Anthropology
	33
	22
	9
	1
	2

	
	Visual Anthropology
	6
	3
	2
	 
	 

	20/21
	All
	61
	43
	13
	1
	4

	
	Applied Anthropology
	21
	15
	4
	1
	1

	
	Cultural and Social Anthropology
	24
	17
	4
	 
	3

	
	Visual Anthropology
	17
	12
	5
	 
	 

	21/22
	All
	63
	38
	15
	1
	9

	
	Applied Anthropology
	24
	14
	5
	
	5

	
	Cultural and Social Anthropology
	39
	24
	10
	1
	4

	
	Visual Anthropology[footnoteRef:13] [13:  First intake only; the track Visual Anthropology started in February 2022 with 28 registrations.] 

	
	
	
	
	





Table & Figure 6.1.2A: Applications, Admissions and Intake CSA (without showing Visual track)[footnoteRef:14] [14:  Please note that table 6.1.2A and 6.1.2B only include the first semester intake and therefore missing data for CSA. Please also note that before 2019/20, UvA bachelors (anthropology) entering the master’s programme may not appear in the admission data. The track Applied Anthropology has intake in the year 2017/18, but this placement was done post-admission. Also, admission for the second intake is not included in the internal admissions figures and therefore Visual Anthropology is excluded from the table altogether.] 

	Year
	Track
	N Applied
	Accepted
Master
	 Accepted 
Pre-Master
	 Intake
Master
	Intake 
Pre-Master[footnoteRef:15] [15:  Please note that usually a large majority of the Pre-Master’s students start the Master’s programme the year after. These ‘previous Pre-Master’s students are not taken into account as separate group in these tables. Please also note that Pre-Master’s intake numbers are volatile, depending on moment of retrieval and manner of counting. ] 


	17/18
	All
	108
	74
	16
	43
	13

	
	Applied Anthropology
	
	
	
	8
	

	
	Cultural and Social Anthropology
	108
	74
	16
	35
	13

	18/19
	All
	93
	61
	16
	49
	5

	
	Applied Anthropology
	35
	26
	6
	18
	2

	
	Cultural and Social Anthropology
	58
	35
	10
	32
	3

	19/20
	All
	114
	84
	16
	56
	10

	
	Applied Anthropology
	42
	37
	4
	17
	2

	
	Cultural and Social Anthropology
	72
	47
	12
	33
	8

	20/21
	All
	153
	93
	32
	61
	9

	
	Applied Anthropology
	46
	39
	3
	21
	0

	
	Cultural and Social Anthropology
	107
	54
	29
	24
	9

	21/22
	All
	139
	86
	14
	63
	7

	
	Applied Anthropology
	49
	36
	10
	24
	

	
	Cultural and Social Anthropology
	90
	50
	4
	39
	





Table 6.1.2B: Applications, Conversion Rates CSA (without showing Visual track)
	Year
	Track
	% Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	All
	69
	58
	81
	40
	12

	
	Applied Anthropology
	N/A 
	N/A 
	N/A 
	N/A 
	N/A 

	
	Cultural and Social Anthropology
	69
	47
	81
	32
	12

	18/19
	All
	66
	80
	31
	53
	5

	
	Applied Anthropology
	74
	69
	33
	51
	6

	
	Cultural and Social Anthropology
	60
	91
	30
	55
	5

	19/20
	All
	74
	67
	63
	49
	9

	
	Applied Anthropology
	88
	46
	50
	40
	5

	
	Cultural and Social Anthropology
	65
	70
	67
	46
	11

	20/21
	All
	61
	66
	28
	40
	6

	
	Applied Anthropology
	85
	54
	0
	46
	0

	
	Cultural and Social Anthropology
	50
	44
	31
	22
	8

	21/22
	All
	62
	73
	50
	45
	5

	
	Applied Anthropology
	73
	67
	 
	49
	N/A

	
	Cultural and Social Anthropology
	56
	78
	 
	43
	N/A



Table 6.1.3: Registered Students, Gender, CSA
	Year
	Track
	N Total
	N Female
	N Male
	% Female

	18/19
	All
	65
	51
	14
	78

	
	Applied Anthropology
	18
	15
	3
	83

	
	Cultural and Social Anthropology
	47
	36
	11
	77

	
	Visual Anthropology
	
	
	
	 

	19/20
	All
	59
	47
	12
	80

	
	Applied Anthropology
	20
	15
	5
	75

	
	Cultural and Social Anthropology
	39
	32
	7
	82

	
	Visual Anthropology
	
	
	
	 

	20/21
	All
	79
	59
	20
	75

	
	Applied Anthropology
	28
	24
	4
	86

	
	Cultural and Social Anthropology
	44
	30
	14
	68

	
	Visual Anthropology
	7
	5
	2
	71

	21/22
	All
	103
	79
	24
	77

	
	Applied Anthropology
	34
	29
	5
	85

	
	Cultural and Social Anthropology
	51
	36
	15
	71

	
	Visual Anthropology
	18
	14
	4
	78



Table 6.1.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, CSA
	Year
	Total
	% Cum laude
	Average months of enrolment

	17/18
	32
	13
	14

	18/19
	46
	22
	14

	19/20
	31
	26
	16

	20/21
	43
	33
	14





Table 6.1.5: Success Rates CSA
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	30
	83
	90
	90
	90
	10

	17/18
	26
	54
	73
	77
	77
	23

	18/19
	34
	77
	82
	82
	-
	12

	19/20
	31
	52
	74
	-
	-
	19

	20/21
	40
	53
	-
	-
	-
	13


Please note that this overview only includes the first semester intake.

Table 6.1.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:16] [16:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	70
	78
	63

	The course was intellectually challenging
	76
	77
	63

	I received sufficient feedback about my work 
	68
	58
	73

	I was encouraged to participate actively during this course
	81
	83
	76

	I found the workload of this course 
	94
	96
	95

	For me, the level of this course was
	95
	98
	85

	I learned a lot from this course 
	72
	80
	60

	Assessment of the course (Dutch grading scale 1-10)
	87
	92
	73

	N respondents
	144
	81
	124



Table 6.1.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:17] [17:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:18] [18:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied
	

	
	2018/19
	2019/20

	General opinion of the programme
	71
	100

	Quality of the design of the programme 
	61
	67

	Learning outcomes
	58
	75

	Research and practice
	51
	29

	Atmosphere within the programme
	68
	70

	Study Habits
	87
	100

	Internationalisation
	77
	50

	Future Career
	38
	50

	N respondents
	15
	1 (!)





Table 6.1.8 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	61
	3,6
	16

	Your course programme in general
	72
	3,7
	18

	The content of the course programme
	67
	3,7
	18

	The general skills acquired in your course programme
	56
	3,6
	18

	The preparation for a professional career
	28
	2,8
	18

	The teachers in your course programme
	94
	4,3
	18

	The information provided by your course programme
	61
	3,5
	18

	The study facilities offered by course programme
	28
	2,8
	18

	Examination and assessment
	72
	3,6
	18

	The educational feasibility of course programme
	61
	3,4
	18

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	71
	4,1
	7

	The atmosphere in your programme
	78
	4,0
	18

	Based on my experiences so far, I would choose this course programme again
	56
	3,4
	18






[bookmark: _Toc93491831]M Medical Anthropology and Sociology (MAS)
In a globalising and interdependent world, health, illness and health care are complex domains shaped by shifting interactions of an ecological, historical, political, economic and socio-structural nature. Culture and social contexts are recognised as crucial influences on health disparities, and people’s experiences, decisions and strategies related to health. There is growing demand for professionals trained accordingly, who are able to work in multidisciplinary, problem-driven research, as well as for specialists in qualitative methodology. Oriented towards this overarching, dynamic field, alumni of the Master’s in Medical Anthropology and Sociology are well trained, particularly in qualitative social science approaches, to critically examine and help address the diverse and complex health problems encountered in contemporary societies. 

Student intake in the MAS knows its ups and downs, with an average intake of about 30 new students per year. For years MAS received around 65 applications each year, with an all-time high in 2021/22 of 82 applications. Acceptance rates are fluctuating, ranging from 61-82% in the last years, with the notable exception of 2021/22: only 33% (with many acceptances for the Pre-Master’s programme). About a third to half of those applying start with the programme proper, another 5-14% with the Pre-Master’s programme. The conversion rates between accepted candidates and actual intake are unstable. About half the students are of Dutch origin, with about a third coming from other European countries and about 15% from other countries in the world. A slight increase in intake is expected in the future due to the creation of a tailor-made Pre-Master’s programme for candidates with a medical background. More than 80% of the students are female. Most years, around 80% graduate within two years with an average duration of study of around 14 months. Remarkably, during the first pandemic year even more students graduated within that period (93%). The cum laude ratio differs widely over the years, with an exceptional 32% in the first pandemic year. 

The year 2019/20 was challenging due to a change in directorship and as of the second semester the Covid-19 pandemic. MAS students were hit by Covid-19 measures when they were a few weeks into their fieldwork period. Many lost access to their field sites (health care settings, vulnerable populations), or had to return from countries outside of Europe (e.g., Tanzania, South Africa, Argentina, Suriname, Sri Lanka), or from countries which were declared unsafe by the Dutch government (Italy, Spain etc.). Almost all remaining supervision and fieldwork took place long distance and virtually. The programme staff (including programme committee and examinations board) put much effort into mediating the effects of the pandemic, ranging from adjustments of deadlines, thesis criteria and formats (allowing different data collection, now usually online; reflection chapter) to additional supportive Zoom-sessions for writing and also by the study advisor. The efforts were appreciated by the students, but some were still hit hard (apart from the hardship experienced by many, some, for example, were being called back to work as professional health care workers). 2020/21 started on-site, but soon all had to be moved back online. Although this was again tackled well by teaching and supporting staff and students, workload (partly also due to developments in the bachelor’s programme) and mental health issues have become pressing and need follow-up.

In 2019-2020, only the first semester courses were evaluated by students. These outcomes were positive. The outcomes in 2020/21 were even better (with the only middle-score concerning feedback), as were the National Student Survey (NSE) 2021 outcomes on all accounts, except for preparation for career.

Changes in curriculum & programme
· A new programme director took over in January 2020.
· The second pilot of the Social Science switch course (Pre-Master’s course) worked well. The course is now organized by the Summer Programmes Office.
· MAS Diversity Committee has taken up work.
· Buddy systems (ongoing and new) as part of the curriculum.
· MAS in Action course slightly revised with added post-fieldwork component.
· Improved ethical clearance process by further formalizing the ethical review committee by including it in the MAS field manual and appointing a formal Chair (the MAS lecturer in the examination committee) – now a three-step clearance process with the EB as ultimate instance.

Goals & steps for next year
· Protocol sexual harassment and racial violence in the field (with the Cultural and Social Anthropology Master’s, CSA), including student safety issues.
· Further integration MAS Research Design with CSA Designing Fieldwork. 
· Career counselling sessions and better use of alumni network.
· Making retiring teachers ‘immortal’ through MOOCs.
· Clarifying the role and necessity of the Winter Schools.
· Promotion of Social Science Switch Course.
· Clarify formats and standard in academic writing to lecturers (with a manual).


Table & Figure 6.2.1: Intake MAS, Region of Origin
	Year
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	32
	16
	12
	1
	3

	19/20
	28
	14
	9
	
	5

	20/21
	36
	18
	13
	
	5

	21/22
	28
	15
	8
	
	5



Table & Figure 6.2.2A: Applications, Admissions and Intake MAS
	Year
	N Applied
	 Accepted
Master
	Accepted 
Pre-Master
	 Intake
Master
	 Intake 
Pre-Master[footnoteRef:19] [19:  Please note that usually a large majority of the Pre-Master’s students start the Master’s programme the year after. These ‘previous Pre-Master’s students are not taken into account as separate group in these tables. Please also note that Pre-Master’s intake numbers are volatile, depending on moment of retrieval and manner of counting. ] 


	17/18
	61
	48
	6
	20
	4

	18/19
	69
	57
	7
	32
	4

	19/20
	65
	40
	20
	28
	9

	20/21
	71
	58
	8
	36
	1

	21/22
	82
	27
	17
	28
	-[footnoteRef:20] [20:  Intake in February 2022: not yet included in data.] 



Table 6.2.2B: Applications, Conversion Rates MAS
	Year
	% 
Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	79
	42
	67
	33
	7

	18/19
	83
	56
	57
	46
	6

	19/20
	62
	70
	45
	43
	14

	20/21
	82
	62
	13
	51
	1

	21/22
	33
	104[footnoteRef:21] [21:  Percentage lies above 100 because the intake figure includes former pre-master students.] 

	0
	34
	N/A




Table 6.2.3: Registered Students, Gender, MAS
	Year
	N Total
	N Female
	N Male
	% Female

	18/19
	35
	30
	5
	86

	19/20
	34
	27
	7
	79

	20/21
	43
	35
	8
	81

	21/22
	24
	21
	3
	88


Table 6.2.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, MAS
	Year
	Total
	% Cum laude
	Average months of enrolment

	17/18
	17
	18
	12

	18/19
	23
	17
	14

	19/20
	26
	8
	17

	20/21
	34
	32
	14



Table 6.2.5: Success Rates MAS
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	24
	83
	96
	96
	96
	4

	17/18
	20
	70
	75
	80
	80
	20

	18/19
	32
	66
	78
	81
	-
	19

	19/20
	28
	71
	93
	-
	-
	4

	20/21
	36
	75
	-
	-
	-
	-



Table 6.2.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:22] [22:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	76
	78
	85

	The course was intellectually challenging
	79
	78
	86

	I received sufficient feedback about my work 
	47
	59
	49

	I was encouraged to participate actively during this course
	83
	89
	92

	I found the workload of this course 
	88
	88
	89

	For me, the level of this course was
	80
	86
	95

	I learned a lot from this course 
	86
	83
	91

	Assessment of the course (Dutch grading scale 1-10)
	90
	86
	97

	N respondents
	139
	163
	111



Table 6.2.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:23] [23:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:24] [24:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied
	

	
	2018/19
	2019/20

	General opinion of the programme
	100
	95

	Quality of the design of the programme 
	64
	77

	Learning outcomes
	71
	71

	Research and practice
	53
	77

	Atmosphere within the programme
	80
	87

	Study Habits
	86
	83

	Internationalisation
	57
	83

	Future Career
	64
	83

	N respondents
	7
	12





Table 6.2.8 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	77
	4,1
	17

	Your course programme in general
	89
	4,1
	19

	The content of the course programme
	89
	4,5
	19

	The general skills acquired in your course programme
	79
	4,1
	19

	The preparation for a professional career
	42
	3,4
	19

	The teachers in your course programme
	95
	4,5
	19

	The information provided by your course programme
	84
	4,2
	19

	The study facilities offered by course programme
	37
	3,5
	19

	Examination and assessment
	74
	3,8
	19

	The educational feasibility of course programme
	84
	4,2
	19

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	86
	4,3
	7

	The atmosphere in your programme
	89
	4,5
	19

	Based on my experiences so far, I would choose this course programme again
	83
	4,2
	18







[bookmark: _Toc93491832]M Political Science (MPol)
The Master’s programme Political Science (MPol) investigates how social, economic, and political transformations affect local, national, European and global governance. It aims to critically investigate and improve the democratic accountability, representative quality and legitimacy of contemporary governance. The programme has been organized in five different but interrelated tracks – European Politics and External Relations, International Relations, Political Economy, Political Theory, and Public Policy and Governance – which give body to the underlying philosophy of the programme as broad and comprehensive, covering the main themes of today’s political science. Per September 2021 a sixth track complements the programme: Comparative Politics.

MPol receives varying numbers of applications, ranging from 590-866 per year (tendency: rising). Of those, about half were accepted for the Master’s programme in 2021/22, another 9% for the Pre-Master’s programme. About a third of those applying start with the programme proper, another 5% with the Pre-Master’s programme. The conversion rate between accepted candidates and actual intake is slightly higher this year than before for the Master’s: 53% and slightly lower (decline over multiple years) for the Pre-Master’s: 41%. About half the students are usually of Dutch origin, with around 40% coming from other European countries and around 7-10% from other countries in the world. Almost half the students are female (slowly rising). More than 90% graduate within two years with an average duration of study of around 14-15 months with quite some differences observable between the tracks. About 12% of the students graduate cum laude in usual years; last year showed a high 17%.

The year 2019-2020 was marked by the global pandemic and related measures that severely impacted the programme. The Research Projects (RPs) that started in February 2020 had to be moved online suddenly mid-March. This timing was fortunate in the sense that groups had been meeting already for six weeks, and so the plenary part of the courses was mostly concluded and a group feeling had formed. At the same time, it was also rather unfortunate, because mid-March students were finalizing their research proposals, and for many students the lockdown restrictions implied they had to change or adapt their original plans given that fieldwork was severely obstructed. Despite the hard conditions under which the students had to finish their RPs and their degree, students did exceptionally well. The quality of the theses was overall good, and a small extension of the deadline helped many students to deliver their thesis on time. 2020-21 started partly on-site, but soon, all had to be moved back online. Although this was again tackled well by teaching and support staff and students, the situation has become difficult to sustain. Much effort was put into the admissions procedure for 2021 in order to ensure an optimal use of current regulations, including capacity limits, to keep programme size manageable. This worked well but needs constant monitoring.

One of the challenges in the programme is the high workload for staff. Lecturers have were given the opportunity as of 2020-21 to switch their electives from a structure of two 2-hour classes per week to a structure of one 3-hour class per week. That experiment seemed to have worked well: the course content did not need to change much, and students evaluated the courses (all but one) as well as or even better than before. 
A new director took over from the former one in 2019-2020; this was a well-prepared transition that went smoothly.

In general in 2019-2020 and 2020-21, the programme and its underlying courses were evaluated favourably. A structural exception is the Transnational Politics course required for all students at the start of the programme; it still struggles to find its role in the curriculum, even after several changes to the set-up and content. However, students’ appreciation has been continuously climbing. Another subject of concern are diverse approaches to providing feedback in Research Projects. Response rates by students are also an issue, which may have to do with the timing of the evaluations.

Changes in curriculum & programme
· Transnational Politics was adjusted again (still needs improvement)
· New set-up electives (see above)
· Earlier thesis deadline (early June), in order to make grading and completing the study possible before summer recess or, alternatively, to allow students substantial time for the re-write.
· Comparative Politics track per September 2021
· Stricter admissions procedures (see above)
· As of 2021, second semester: additional individual tutorials with methods seminar teacher (to be evaluated)

Goals & steps for next year
· Ensure education quality and student and staff wellbeing in pandemic times
· Continued monitoring of intake numbers overall and per track, use regulatory space for capacity limits wisely
· Set up Research Project with an internship option
· Monitor ‘feedback’ to students, especially for Research Projects
· Preparations for the re-accreditation

Table & Figure 6.3.1: Intake MPol, Region of Origin
	Year
	Track
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	All
	233
	115
	89
	11
	18

	
	EPER
	17
	6
	8
	1
	2

	
	IR
	85
	37
	35
	3
	10

	
	PE
	84
	45
	27
	6
	6

	
	PT
	24
	12
	12
	 
	 

	
	PPG
	23
	15
	7
	1
	 

	19/20
	All
	223
	118
	88
	6
	11

	
	EPER
	20
	10
	9
	1
	 

	
	IR
	88
	44
	36
	2
	6

	
	PE
	56
	32
	19
	3
	2

	
	PT
	28
	14
	12
	 
	2

	
	PPG
	31
	18
	12
	 
	1

	20/21
	All
	266
	147
	101
	4
	14

	
	EPER
	28
	12
	14
	1
	1

	
	IR
	108
	63
	40
	1
	4

	
	PE
	70
	40
	24
	1
	5

	
	PT
	25
	11
	13
	1
	 

	
	PPG
	35
	21
	10
	 
	4

	21/22
	All
	243
	114
	106
	5
	18

	
	CP
	17
	12
	4
	 
	1

	
	EPER
	27
	6
	18
	2
	1

	
	IR
	88
	41
	42
	 
	5

	
	PE
	55
	27
	21
	1
	6

	
	PT
	22
	13
	7
	 
	2

	
	PPG
	34
	15
	14
	2
	3





Table & Figure 6.3.2A: Applications, Admissions and Intake MPol
	Year
	Track
	N Applied
	Accepted
Master
	 Accepted 
Pre-Master
	 Intake
Master
	Intake 
Pre-Master[footnoteRef:25] [25:  Please note that usually a large majority of the Pre-Master’s students start the Master’s programme the year after. These ‘previous Pre-Master’s students are not taken into account as separate group in these tables. Please also note that Pre-Master’s intake numbers are volatile, depending on moment of retrieval and manner of counting. ] 


	17/18
	All
	590
	460
	27
	216
	21

	
	EPER
	59
	47
	3
	14
	2

	
	IR
	252
	185
	16
	95
	13

	
	PE
	136
	118
	4
	55
	4

	
	PT
	34
	31
	2
	11
	 

	
	PPG
	109
	79
	2
	41
	2

	18/19
	All
	731
	705
	74
	233
	62

	
	EPER
	90
	82
	10
	17
	8

	
	IR
	310
	297
	46
	85
	38

	
	PE
	161
	161
	6
	84
	6

	
	PT
	55
	55
	3
	24
	2

	
	PPG
	115
	110
	9
	23
	8

	19/20
	All
	600
	502
	66
	223
	33

	
	EPER
	62
	53
	7
	20
	2

	
	IR
	261
	206
	34
	88
	20

	
	PE
	120
	116
	15
	56
	6

	
	PT
	49
	48
	6
	28
	3

	
	PPG
	108
	79
	4
	31
	2

	20/21
	All
	720
	545
	63
	266
	29

	
	EPER
	90
	74
	5
	28
	 

	
	IR
	276
	185
	30
	108
	13

	
	PE
	185
	148
	21
	70
	12

	
	PT
	49
	44
	4
	25
	3

	
	PPG
	120
	94
	3
	35
	1

	21/22
	All
	866
	464
	76
	243
	31[footnoteRef:26] [26:  As of this year: UvAdata total per programme instead of internal admissions data.] 


	
	CP
	43
	30
	2
	17
	

	
	EPER
	131
	59
	6
	27
	

	
	IR
	322
	132
	44
	88
	

	
	PE
	176
	102
	16
	55
	

	
	PT
	57
	47
	2
	22
	

	
	PPG
	137
	85
	6
	34
	



Table 6.3.2B: Applications, Conversion Rates MPol
	Year
	Track
	% Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	All
	78
	47
	78
	37
	4

	
	EPER
	80
	30
	67
	24
	3

	
	IR
	73
	51
	81
	38
	5

	
	PE
	87
	47
	100
	40
	3

	
	PT
	91
	35
	0
	32
	0

	
	PPG
	72
	52
	100
	38
	2

	18/19
	All
	96
	33
	84
	32
	8

	
	EPER
	91
	21
	80
	19
	9

	
	IR
	96
	29
	83
	27
	12

	
	PE
	100
	52
	100
	52
	4

	
	PT
	100
	44
	67
	44
	4

	
	PPG
	96
	21
	89
	20
	7

	19/20
	All
	84
	44
	50
	37
	6

	
	EPER
	85
	38
	29
	32
	3

	
	IR
	79
	43
	59
	34
	8

	
	PE
	97
	48
	40
	47
	5

	
	PT
	98
	58
	50
	57
	6

	
	PPG
	73
	39
	50
	29
	2

	20/21
	All
	76
	49
	46
	37
	4

	
	EPER
	82
	38
	0
	31
	0

	
	IR
	67
	58
	43
	39
	5

	
	PE
	80
	47
	57
	38
	6

	
	PT
	90
	57
	75
	51
	6

	
	PPG
	78
	37
	33
	29
	1

	21/22
	All
	53
	53
	41
	28
	4

	
	CP
	70
	57
	 
	40
	

	
	EPER
	45
	46
	 
	21
	

	
	IR
	41
	67
	 
	27
	

	
	PE
	58
	54
	 
	31
	

	
	PT
	82
	47
	 
	39
	

	
	PPG
	62
	40
	 
	25
	


Table 6.3.3: Registered Students, Gender, MPol
	Year
	Track
	N Total
	N Female
	N Male
	% Female

	18/19
	All
	295
	125
	170
	42

	
	EPER
	20
	8
	12
	40

	
	IR
	113
	57
	56
	50

	
	PE
	96
	35
	61
	36

	
	PT
	28
	9
	19
	32

	
	PPG
	36
	16
	20
	44

	
	No track
	2
	
	2
	0

	19/20
	All
	274
	116
	158
	42

	
	EPER
	23
	10
	13
	43

	
	IR
	104
	54
	50
	52

	
	PE
	74
	25
	49
	34

	
	PT
	36
	13
	23
	36

	
	PPG
	35
	14
	21
	40

	
	No track
	2
	
	2
	0

	20/21
	All
	323
	141
	182
	44

	
	EPER
	33
	16
	17
	48

	
	IR
	129
	74
	55
	57

	
	PE
	85
	25
	60
	29

	
	PT
	31
	9
	22
	29

	
	PPG
	43
	17
	26
	40

	
	No track
	2
	
	2
	0

	21/22
	All
	322
	156
	166
	48

	
	CP
	17
	7
	10
	41

	
	EPER
	32
	14
	18
	44

	
	IR
	119
	69
	50
	58

	
	PE
	75
	29
	46
	39

	
	PT
	35
	17
	18
	49

	
	PPG
	43
	20
	23
	47

	
	No track
	1
	
	1
	0



Table 6.3.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, MPol
	Year
	Total
	% Cum laude
	Average months enrolment

	17/18
	205
	13
	15

	18/19
	219
	11
	14

	19/20
	201
	12
	15

	20/21
	224
	17
	14



Table 6.3.5A: Success Rates MPol
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	219
	64
	91
	93
	93
	7

	17/18
	215
	65
	92
	93
	93
	7

	18/19
	233
	68
	90
	90
	-
	9

	19/20
	223
	66
	92
	-
	-
	6

	20/21
	266
	61
	-
	-
	-
	8



Table 6.3.5B: Success Rates MPol, per Track
	Year
	Track
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	EPER
	19
	63
	79
	84
	84
	16

	
	IR
	106
	68
	93
	93
	93
	7

	
	PE
	48
	63
	96
	96
	96
	2

	
	PT
	21
	29
	71
	81
	81
	19

	
	PPG
	25
	76
	100
	100
	100
	-

	17/18
	EPER
	14
	71
	93
	93
	93
	7

	
	IR
	94
	67
	96
	97
	97
	3

	
	PE
	55
	64
	89
	89
	89
	9

	
	PT
	11
	55
	91
	91
	91
	9

	
	PPG
	41
	61
	85
	90
	90
	10

	18/19
	EPER
	17
	71
	100
	100
	-
	0

	
	IR
	85
	68
	93
	93
	-
	7

	
	PE
	84
	70
	89
	89
	-
	11

	
	PT
	24
	54
	79
	79
	-
	17

	
	PPG
	23
	74
	87
	87
	-
	13

	19/20
	EPER
	20
	50
	80
	-
	-
	15

	
	IR
	88
	66
	90
	-
	-
	7

	
	PE
	56
	71
	96
	-
	-
	2

	
	PT
	28
	64
	96
	-
	-
	4

	
	PPG
	31
	65
	90
	-
	-
	6

	20/21
	EPER
	28
	79
	-
	-
	-
	4

	
	IR
	108
	64
	-
	-
	-
	6

	
	PE
	70
	54
	-
	-
	-
	13

	
	PT
	25
	44
	-
	-
	-
	8

	
	PPG
	35
	66
	-
	-
	-
	3



Table 6.3.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:27] [27:  Please note that both surveys with enough response for statistical analyses and with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	86
	82
	81

	The course was intellectually challenging
	86
	79
	83

	I received sufficient feedback about my work 
	75
	71
	61

	I was encouraged to participate actively during this course
	85
	80
	80

	I found the workload of this course 
	91
	91
	90

	For me, the level of this course was
	94
	88
	86

	I learned a lot from this course 
	86
	82
	86

	Assessment of the course (Dutch grading scale 1-10)
	92
	86
	88

	N respondents
	797
	565
	605





Table 6.3.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:28] [28:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:29] [29:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree.] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	71
	78

	Quality of the design of the programme 
	64
	64

	Learning outcomes
	56
	59

	Research and practice
	47
	52

	Atmosphere within the programme
	70
	69

	Study Habits
	83
	89

	Internationalisation
	71
	63

	Future Career
	33
	38

	N respondents
	55
	50



Table 6.3.8 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	66
	3,7
	78

	Your course programme in general
	78
	3,8
	91

	The content of the course programme
	81
	4,0
	91

	The general skills acquired in your course programme
	65
	3,6
	91

	The preparation for a professional career
	31
	2,9
	91

	The teachers in your course programme
	82
	4,1
	91

	The information provided by your course programme
	68
	3,8
	91

	The study facilities offered by course programme
	38
	3,1
	91

	Examination and assessment
	67
	3,7
	91

	The educational feasibility of course programme
	74
	3,8
	91

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	74
	3,7
	19

	The atmosphere in your programme
	63
	3,7
	91

	Based on my experiences so far, I would choose this course programme again
	74
	3,8
	89






[bookmark: _Toc93491833]M Conflict Resolution and Governance (CRG)
The Master’s programme in Conflict Resolution and Governance (CRG) provides students with a foundation which will allow them to develop a theoretically informed understanding of shifts in the character and significance of conflicts, consider possibilities for action in real-life situations, and transform conflict into a resource for democratic governance. Students are given the opportunity to develop a command of the diverse resources needed to respond to the analytic challenges presented by local, regional, and global conflicts and to situate contemporary events in a historical and comparative perspective. The goal is to train students to draw on the most vexing of contemporary conflicts in order to fashion governance regimes from the fabric of local crisis.

Student intake in CRG used to be stable at around 25-35 students but has in recent years been higher. CRG receives varying numbers of applications, ranging from 141-253 per year. Of those, about half are accepted. About 20-25% of those who apply eventually start with the programme. The conversion rate between accepted candidates and actual intake is around 40%. Usually, more than half the students are of Dutch origin, with another quarter to third coming from other European countries and around 10% from other countries in the world. Student population is largely female, 82% in 2021-22. More than 90% graduate within two years, with an average duration of study of around 14 months. About a third of the students graduates cum laude. The pandemic years brought no change to the high graduation rates so far.

The year 2019-2020 was marked by the global pandemic and related measures that severely impacted the programme. The Research Project (RP) that started in February 2020 had to be moved online suddenly mid-March. This timing was fortunate in the sense that groups had been meeting already for six weeks and so the plenary part of the course was mostly concluded and a group feeling had formed. At the same time, it was also rather unfortunate, because mid-March students were finalizing their research proposals and for many students the lockdown restrictions implied they had to change or adapt their original plans given that fieldwork was severely obstructed. Despite the hard conditions under which the students had to finish their RP and their degree, students did exceptionally well. The quality of the theses was overall good, and a small extension of the deadline helped many students to deliver their thesis on time. 2020-21 started partly on-site, but soon, all had to be moved back online. Although this was again tackled well by teaching and supporting staff and students the situation has become difficult to sustain. 

The major challenge for the CRG programme is to ensure enough (preferably tenured) staff for teaching the programme, especially considering the growth of the programme (with an aim of a structural intake of 60).

In general, in 2019-2020 and in 2020-21, the programme and its underlying courses are evaluated very favourably with even remarkably high scores for the preparation for a career, very possibly due to the embedded use of alumni and field experts in the curriculum and a new, very active alumni association.

Changes in curriculum & programme
· An alumni network was set up (and is working well) in order to draw on in our outreach and recruiting activities. There was already substantial interest and initiative among alumni that we could build on effectively. This will also help current and future students with job searches and career development and enhance the recruiting activities that are already in place. The alumni association has also been accepted into the UvA alumni circle.
· New lecturer on peace building added to CRG staff.
· Innovation around January Workshop by involving junior lecturers and alumni in the role of tutors.
· Alumni board has created films for outreach.
· As of 2021, second semester: additional individual tutorials with methods seminar teacher (to be evaluated)

Goals & steps for next year
· To stabilize capacity at 60 (adjust capacity limit in Teaching and Examination Regulations and ensure sufficient staff)
· To further stabilize the programme’s faculty, replacement of leaving lecturers
· Ensure education quality and student and staff wellbeing in pandemic times
· Preparations for the re-accreditation



Table & Figure 6.4.1: Intake CRG, Region of Origin
	Year
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	34
	19
	15
	
	

	19/20
	32
	19
	10
	2
	1

	20/21
	61
	39
	16
	2
	4

	21/22
	44
	24
	15
	2
	3



Table & Figure 6.4.2A: Applications, Admissions and Intake CRG
	Year
	N Applied
	 Accepted
Master
	Accepted 
Pre-Master
	 Intake
Master
	 Intake 
Pre-Master

	17/18
	166
	61
	N/A
	26
	N/A

	18/19
	153
	89
	N/A
	34
	N/A

	19/20
	141
	66
	N/A
	32
	N/A

	20/21
	253
	133
	N/A
	61
	N/A

	21/22
	224
	113
	N/Q
	44
	N/A


Table 6.4.2B: Applications, Conversion Rates CRG	
	Year
	% 
Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	37
	43
	N/A
	16
	N/A

	18/19
	58
	38
	N/A
	22
	N/A

	19/20
	47
	48
	N/A
	23
	N/A

	20/21
	53
	46
	N/A
	24
	N/A

	21/22
	50
	39
	N/A
	20
	N/A



Table 6.4.3: Registered Students, Gender, CRG
	Year
	N Total
	N Female
	N Male
	% Female

	18/19
	40
	29
	11
	73

	19/20
	43
	35
	8
	81

	20/21
	71
	54
	17
	76

	21/22
	61
	50
	11
	82





Table 6.4.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, CRG
	Year
	Total
	% Cum laude
	Average months of enrolment

	17/18
	24
	33
	14

	18/19
	29
	28
	14

	19/20
	33
	42
	15

	20/21
	50
	36
	14



Table 6.4.5: Success Rates CRG
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	31
	71
	94
	97
	97
	3

	17/18
	26
	69
	96
	96
	100
	-

	18/19
	34
	65
	91
	91
	-
	9

	19/20
	32
	69
	94
	-
	-
	6

	20/21
	61
	67
	-
	-
	-
	5



Table 6.4.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:30] [30:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	70
	63
	69

	The course was intellectually challenging
	77
	72
	91

	I received sufficient feedback about my work 
	56
	47
	65

	I was encouraged to participate actively during this course
	79
	89
	87

	I found the workload of this course 
	72
	85
	95

	For me, the level of this course was
	79
	91
	96

	I learned a lot from this course 
	88
	75
	91

	Assessment of the course (Dutch grading scale 1-10)
	81
	90
	95

	N respondents
	42
	63
	83



Table 6.4.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:31] [31:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:32] [32:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	89
	80

	Quality of the design of the programme 
	78
	68

	Learning outcomes
	85
	58

	Research and practice
	63
	59

	Atmosphere within the programme
	78
	67

	Study Habits
	100
	75

	Internationalisation
	70
	37

	Future Career
	60
	65

	N respondents
	5
	10





Table 6.4.8 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	75
	4,0
	20

	Your course programme in general
	91
	4,3
	23

	The content of the course programme
	87
	4,3
	23

	The general skills acquired in your course programme
	83
	4,2
	23

	The preparation for a professional career
	70
	4,0
	23

	The teachers in your course programme
	91
	4,5
	23

	The information provided by your course programme
	52
	3,6
	23

	The study facilities offered by course programme
	22
	2,9
	23

	Examination and assessment
	83
	4,0
	23

	The educational feasibility of course programme
	83
	4,1
	23

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	33
	3,3
	6

	The atmosphere in your programme
	87
	4,3
	23

	Based on my experiences so far, I would choose this course programme again
	83
	4,3
	23





[bookmark: _Toc93491834]M Sociology (MSoc)
It is the ambition of the Master’s programme in Sociology to train and mentor the next generation of sociologists characterised by a high level of sociological expertise and professionalism. Our staff and students bring this expertise and professionalism to urgent public issues. By allowing students to create a curriculum suited to their particular interests, we combine tailor-made stimuli of cutting-edge research-intensive teaching by world-renowned staff with a unique experience of Amsterdam’s cosmopolitan environment. Following our programme, students acquire the intellectual and practical skills that allow them to analyse and reflect upon a wide range of contemporary social problems from different perspectives and with different advanced methodological tools. Upon graduation, they are equipped with an academic habitus and advanced research skills that enable them to succeed in different fields and positions (such as policy analyst, project manager, data analyst, journalist, etc.) for which academic training and sociological knowledge are required. 

Student intake in the MSoc is declining and has dropped to an all-time low with 79 in 2021-22 (with the Covid-19 intake in 2020-21 as an outlier: 110). Applications also seem to decline and are now under 300 applications per year. Of those, usually about two-thirds are accepted for the Master’s programme, but for 2021-22, this was only 55%. On average, about a third of those who apply eventually start with the programme proper, with another 7-11% starting with the Pre-Master’s programme, these proportions are more or less also the case in 2021-22. The conversion rate between accepted candidates and actual intake was quite stable around 43-49%, with quite some variation between the tracks, but was a bit higher for 2021-22: 53%. So in the end, less candidates were accepted for 2021-22, but of those, more came. With some differences between the cohorts, about two thirds of the students are usually of Dutch origin, with another quarter to third coming from other European countries and about 3-9% from other countries in the world. Student population is increasingly and largely female (67% up to 81%). About 87% graduate within two years, with an average duration of study of around 15-16 months. About 16% of the students graduate cum laude. 

Mid-March 2019 we had to drastically change our way of teaching because of the Covid-19 pandemic. Our students were in the middle of an elective and were about to submit their research proposal. For the lecturers this meant having to be really flexible and rapidly changing from on-campus teaching to online teaching, often combining that with the care for children at home and teaching from a bedroom. Students also experienced difficulties, as for example not all of them had strong enough Wi-Fi for the Zoom sessions and some needed to use the UvA computers for data analysis. Let alone the personal situations the students and their families were in. There was no one-solution-for-all, but fortunately the programme and staff could be flexible enough to find personal solutions for all students, working closely together with the lecturers, Examinations Board and study advisors. 2020-21 started partly on-site, but soon, much had to be moved back online. Although this was again tackled well by teaching and supporting staff and students the situation has become difficult to sustain. 

It the midst of it all we revised our current programme for the academic year 2021/2022. Until 2020/21 the programme comprised six specialisation tracks: Comparative Organisation and Labour Studies (COLS), Cultural Sociology (CS), Gender, Sexuality and Society (GSS), Migration and Ethnic Studies (MES), Social Problems and Social Policy (SPSP) and Urban Sociology (US) and one general track: Sociology. From 2021/22 the six different specialisation tracks are no longer offered. There are flexible trajectories instead of tracks, which means that we do offer specialisations, but we no longer offer exclusive courses to tracks.

Due to illness of the former director, the director of the bachelor’s programme was appointed as interim director for the programme, which has worked very well. Obviously, this curriculum overhaul, the temporary directorship, the stress as a consequence of Covid and all the measures taken, and discussions within the Sociology department (discontent on several issues, such as gender balance in promotions) has led to quite some pressure on the educational team and on our staff. It has been a tough year.

In general, in 2019-2020 and 2020-2021, the programme and its underlying courses are evaluated favourably. 

Changes in curriculum & programme
· New structure of programme (no tracks) as per 2021-2022; needs to be evaluated

Goals & steps for next year
· Get new director started
· Fine-tune new curriculum (seminar groups for thesis supervision, communication of ‘trajectories’)
· Work on enrolment numbers
· Follow-up on initiatives already en route: Curriculum for labour market preparation, thesis supervision, diversity discussion, introduction new lecturers, timely/useful feedback
· Explore possibilities of a joint track (with Political Science and possibly Anthropology) in Gender and Sexuality


Table & Figure 6.5.1: Intake MSoc, Region of Origin
	Year
	Track
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	All
	115
	65
	40
	2
	8

	
	COLS
	2
	2
	 
	 
	 

	
	CS
	6
	3
	2
	 
	1

	
	GSS
	27
	10
	15
	 
	2

	
	MES
	14
	3
	10
	1
	 

	
	SPS
	20
	11
	7
	 
	2

	
	Sociology
	40
	35
	2
	1
	2

	
	US
	6
	1
	4
	 
	1

	19/20
	All
	93
	54
	27
	1
	11

	
	COLS
	2
	 
	2
	 
	 

	
	CS
	3
	1
	1
	 
	1

	
	GSS
	21
	10
	7
	1
	3

	
	MES
	15
	7
	6
	 
	2

	
	SPS
	15
	9
	5
	 
	1

	
	Sociology
	32
	24
	5
	 
	3

	
	US
	5
	3
	1
	 
	1

	20/21
	All
	110
	72
	27
	1
	10

	
	COLS
	6
	3
	3
	 
	 

	
	CS
	9
	5
	3
	 
	1

	
	GSS
	27
	15
	8
	 
	4

	
	MES
	16
	11
	3
	 
	2

	
	SPS
	11
	6
	5
	 
	 

	
	Sociology
	35
	26
	5
	1
	3

	
	US
	6
	6
	 
	 
	 

	21/22
	All (no longer tracks)
	79
	48
	20
	2
	9





Table & Figure 6.5.2A: Applications, Admissions and Intake MSoc
	Year
	Track
	N Applied
	Accepted
Master
	 Accepted 
Pre-Master
	 Intake
Master
	Intake 
Pre-Master[footnoteRef:33] [33:  Please note that usually a large majority of the Pre-Master’s students start the Master’s programme the year after. These ‘previous Pre-Master’s students are not taken into account as separate group in these tables. Please also note that Pre-Master’s intake numbers are volatile, depending on moment of retrieval and manner of counting. ] 


	17/18
	All
	326
	239
	32
	117
	28

	
	COLS
	23
	22
	 
	15
	 

	
	CS
	20
	15
	1
	10
	 

	
	GSS
	74
	52
	8
	23
	7

	
	MES
	43
	36
	3
	14
	3

	
	SPS
	52
	38
	3
	16
	3

	
	Sociology
	87
	55
	15
	31
	13

	
	US
	27
	21
	2
	8
	2

	18/19
	All
	351
	245
	34
	115
	21

	
	COLS
	23
	15
	
	2
	 

	
	CS
	21
	10
	10
	6
	1

	
	GSS
	71
	54
	2
	27
	2

	
	MES
	56
	40
	2
	14
	2

	
	SPS
	60
	48
	1
	20
	1

	
	Sociology
	94
	58
	14
	40
	12

	
	US
	26
	20
	5
	6
	3

	19/20
	All
	297
	218
	55
	93
	34

	
	COLS
	13
	13
	 
	2
	 

	
	CS
	22
	10
	8
	3
	6

	
	GSS
	63
	54
	9
	21
	6

	
	MES
	56
	42
	6
	15
	5

	
	SPS
	46
	38
	3
	15
	2

	
	Sociology
	77
	48
	23
	32
	11

	
	US
	20
	13
	6
	5
	4

	20/21
	All
	306
	229
	42
	110
	22

	
	COLS
	14
	14
	 
	6
	 

	
	CS
	29
	19
	7
	9
	 5

	
	GSS
	72
	52
	4
	27
	 2

	
	MES
	46
	39
	4
	16
	 

	
	SPS
	39
	36
	 
	11
	 1

	
	Sociology
	84
	48
	27
	35
	 14

	
	US
	22
	21
	
	6
	

	21/22
	All (no longer tracks)
	271
	148
	43
	79
	28


	


Table 6.5.2B: Applications, Conversion Rates MSoc
	Year
	Track
	% Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	All
	73
	49
	88
	36
	9

	
	COLS
	96
	68
	N/A
	65
			N/A

	
	CS
	75
	67
	0
	50
	N/A

	
	GSS
	70
	44
	88
	31
	9

	
	MES
	84
	39
	100
	33
	7

	
	SPS
	73
	42
	100
	31
	6

	
	Sociology
	63
	56
	87
	36
	15

	
	US
	78
	38
	100
	30
	7

	18/19
	All
	70
	47
	62
	33
	6

	
	COLS
	65
	13
	N/A
	9
	N/A

	
	CS
	48
	60
	10
	29
	5

	
	GSS
	76
	50
	100
	38
	3

	
	MES
	71
	35
	100
	25
	4

	
	SPS
	80
	42
	100
	33
	2

	
	Sociology
	62
	69
	86
	43
	13

	
	US
	77
	30
	60
	23
	12

	19/20
	All
	73
	43
	62
	31
	11

	
	COLS
	100
	15
	N/A
	15
	N/A

	
	CS
	45
	30
	75
	14
	27

	
	GSS
	86
	39
	67
	33
	10

	
	MES
	75
	36
	83
	27
	9

	
	SPS
	83
	39
	67
	33
	4

	
	Sociology
	62
	67
	48
	42
	14

	
	US
	65
	38
	67
	25
	20

	20/21
	All
	75
	48
	52
	36
	7

	
	COLS
	100
	43
	N/A
	43
	N/A

	
	CS
	66
	47
	71
	31
	17

	
	GSS
	72
	52
	50
	38
	3

	
	MES
	85
	41
	0
	35
	N/A

	
	SPS
	92
	31
	N/A
	28
	3

	
	Sociology
	57
	73
	52
	42
	17

	
	US
	95
	29
	N/A
	27
	N/A

	21/22
	All (no longer tracks
	55
	53
	65
	29
	10



Table 6.5.3: Registered Students, Gender, MSoc
	Year
	Track
	N Total
	N Female
	N Male
	% Female

	18/19
	All
	148
	116
	32
	78

	
	COLS
	5
	5
	 
	100

	
	CS
	8
	8
	 
	100

	
	GSS
	32
	24
	8
	75

	
	MES
	21
	15
	6
	71

	
	SPS
	24
	19
	5
	79

	
	Sociology
	50
	40
	10
	80

	
	US
	8
	5
	3
	63

	19/20
	All
	144
	109
	35
	76

	
	COLS
	4
	2
	2
	50

	
	CS
	5
	4
	1
	80

	
	GSS
	32
	25
	7
	78

	
	MES
	19
	14
	5
	74

	
	SPS
	22
	17
	5
	77

	
	Sociology
	56
	44
	12
	79

	
	US
	6
	3
	3
	50

	20/21
	All
	145
	117
	28
	81

	
	COLS
	6
	3
	3
	50

	
	CS
	11
	9
	2
	82

	
	GSS
	33
	28
	5
	85

	
	MES
	20
	17
	3
	85

	
	SPS
	14
	11
	3
	79

	
	Sociology
	54
	43
	11
	80

	
	US
	7
	6
	1
	86

	21/22
	All
	121
	103
	18
	85

	
	COLS
	2
	2
	
	100

	
	CS
	3
	3
	
	100

	
	GSS
	7
	7
	
	100

	
	MES
	5
	5
	
	100

	
	SPS
	6
	5
	1
	83

	
	Sociology
	16
	14
	2
	88

	
	US
	2
	2
	
	100

	
	Without track
	80
	65
	15
	81



Table 6.5.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, MSoc
	Year
	Total
	% Cum laude
	Average months of enrolment

	17/18
	118
	16
	15

	18/19
	84
	12
	15

	19/20
	108
	19
	16

	20/21
	80
	19
	16





Table 6.5.5A: Success Rates MSoc
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	159
	70
	91
	92
	93
	7

	17/18
	116
	69
	87
	91
	91
	8

	18/19
	115
	53
	84
	89
	-
	10

	19/20
	92
	71
	87
	-
	-
	10

	20/21
	110
	53
	-
	-
	-
	13



Table 6.5.5B: Success Rates MSoc, per Track
	Year
	Track
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	COLS
	18
	72
	83
	83
	83
	17

	
	CS
	6
	100
	100
	100
	100
	-

	
	GSS
	25
	76
	96
	96
	96
	-

	
	MES
	31
	71
	87
	90
	94
	6

	
	SPS
	22
	59
	91
	91
	91
	9

	
	Sociology
	39
	65
	97
	97
	97
	4

	
	US
	18
	78
	89
	94
	94
	6

	17/18
	COLS
	15
	73
	80
	80
	80
	20

	
	CS
	10
	80
	100
	100
	100
	-

	
	GSS
	22
	77
	86
	91
	91
	5

	
	MES
	14
	71
	93
	100
	100
	-

	
	SPS
	16
	69
	94
	94
	94
	6

	
	Sociology
	31
	58
	81
	87
	87
	10

	
	US
	8
	63
	88
	88
	88
	13

	18/19
	COLS
	2
	-
	-
	-
	-
	100

	
	CS
	6
	50
	67
	83
	-
	17

	
	GSS
	27
	48
	89
	93
	-
	7

	
	MES
	14
	64
	93
	93
	-
	7

	
	SPS
	20
	60
	90
	95
	-
	5

	
	Sociology
	40
	50
	83
	88
	-
	8

	
	US
	6
	67
	83
	83
	-
	17

	19/20
	COLS
	2
	50
	50
	-
	-
	50

	
	CS
	3
	67
	100
	-
	-
	0

	
	GSS
	21
	71
	76
	-
	-
	14

	
	MES
	15
	73
	93
	-
	-
	7

	
	SPS
	15
	87
	93
	-
	-
	7

	
	Sociology
	31
	65
	90
	-
	-
	6

	
	US
	5
	60
	80
	-
	-
	20

	20/21
	COLS
	6
	33
	-
	-
	-
	50

	
	CS
	9
	44
	-
	-
	-
	11

	
	GSS
	27
	67
	-
	-
	-
	11

	
	MES
	16
	56
	-
	-
	-
	13

	
	SPS
	11
	36
	-
	-
	-
	9

	
	Sociology
	35
	51
	-
	-
	-
	14

	
	US
	5
	60
	-
	-
	-
	20


Table 6.5.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:34] [34:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	78
	79
	84

	The course was intellectually challenging
	85
	81
	87

	I received sufficient feedback about my work 
	56
	70
	70

	I was encouraged to participate actively during this course
	82
	82
	85

	I found the workload of this course 
	86
	89
	84

	For me, the level of this course was
	88
	90
	92

	I learned a lot from this course 
	84
	82
	85

	Assessment of the course (Dutch grading scale 1-10)
	87
	82
	94

	N respondents
	322
	240
	240



Table 6.5.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:35] [35:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:36] [36:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	68
	81

	Quality of the design of the programme 
	60
	64

	Learning outcomes
	59
	64

	Research and practice
	52
	57

	Atmosphere within the programme
	71
	68

	Study Habits
	76
	75

	Internationalisation
	60
	59

	Future Career
	31
	40

	N respondents
	20
	29



Table 6.5.8 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	72
	3,9
	34

	Your course programme in general
	83
	4,0
	40

	The content of the course programme
	88
	4,1
	40

	The general skills acquired in your course programme
	75
	3,9
	40

	The preparation for a professional career
	18
	2,9
	40

	The teachers in your course programme
	95
	4,3
	40

	The information provided by your course programme
	73
	3,9
	40

	The study facilities offered by course programme
	38
	3,4
	40

	Examination and assessment
	77
	3,9
	39

	The educational feasibility of course programme
	85
	4,1
	39

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	75
	4,0
	8

	The atmosphere in your programme
	79
	4,2
	39

	Based on my experiences so far, I would choose this course programme again
	79
	4,2
	39



[bookmark: _Toc93491835]M Human Geography (HG)
The contemporary age is characterised by growing inequality and uncertainty due to economic (re)structuring, the changing organisation of political landscapes, climate change, financial volatility, and migration movements on a global scale. In an urbanising world, global interconnectedness, shared and conflicting interests and challenges, along with technological developments (ICT) create conditions for new forms of social life. These conditions (re)produce different but interrelated outcomes across locations – hence across horizontal and vertical scales – which are shaped by local and historically grown social, economic and political contexts. To grasp these emerging social realities, experts in the broad arena of socio-spatial relations and interactions are needed. The Master Human Geography aims to educate students to become such experts. At the core of our programme are the economic, environmental, political and urban geographies of the interrelated overarching processes of globalisation and urbanisation. These four geographies are articulated in respective study tracks.

Student intake in HG was somewhat unstable around 50 students, but has recently increased to 62 and 64 in 2019-20 and 2020-21, respectively. HG received 178 applications in both those years. Of those, usually about two-thirds are accepted, although for 2021-22 only about half were. On average, about a third of those who apply eventually start with the programme proper, with another 4-10% starting with the Pre-Master’s programme (with diverse proportions in the separate tracks). The conversion rate between accepted candidates and actual intake was just under 50% (with variation between the tracks) in recent years, but was 74% for the year 2021-2022. With some differences between the cohorts, about two thirds of the students are usually of Dutch origin, with another quarter coming from other European countries and about 3-8% from other countries in the world. Student population is quite balanced with usually a slightly higher count of female than male students. About 90% graduate within two years with an average duration of study of around 14 months. 6-18% of the students graduates cum laude (differing between cohorts). The pandemic does not seem to change the cum laude data.

The global pandemic had a great influence on the HG cohort of 19-20 and 20-21. When the pandemic started in March, coursework for these students had almost finished. Students still needed to attend a couple of sessions of the Professional Geographer course and, besides that, they needed to work on their thesis. The main challenge was how students could still collect good quality data when it was harder to conduct interviews and spend time in certain places. We provided students with extra time to redesign their proposals to collect data digitally. In addition, the thesis assessment form was adjusted by the Examinations Board and students could apply for a two-week extension. Supervision was done completely online, as were the thesis defences. In 20-21, even though we could start the year on-campus, with physical introductions and at least one weekly lecture on-campus, the government implemented Covid restrictions again in the fall. The result was that most of the Master’s students had hardly been on-campus by the end of the first semester. During the second semester, restrictions relaxed, but by then they were writing their thesis and didn’t have class. Most notably the programme manager, but also others tried to alleviate the situation with additional attention to students.

Recent work on curriculum renewal has resulted in a successful proposal for a curriculum change. This means, among other changes, that the methods courses are now offered in a more integrated way.

Course evaluations on average are positive (note that due to the pandemic most courses in the second semester 2019-2020 were not evaluated), but lower in 2020-2021 than the year before. Relevant courses will be looked at by the PC. Programme evaluation in 2019-2020 (exit survey) shows very low response and quite diverse outcomes. The National Student Survey (NSE) 2020-2021 is generally quite positive.

Changes in curriculum & programme
· Redesign of curriculum: The fixed 9 EC method course was lifted and replaced with two 3 EC methods electives in the second semester. In addition, students follow a HG fundamental course in block 1 and have the opportunity to do an elective in block 2 (also from Urban and Regional Planning, URP, and International Development Studies, IDS). This results in more choice for the students in filling in their curriculum and allows for correcting earlier problems with the methods courses. Generally, this went well, but there are still administrative hurdles to take. Pilot needs to be evaluated.
· New environmental track Spatial Sustainability Studies (together with URP) as of 2022-2023 (marketing starts 2021)
· Study association Sarphati now offers activities for Master’s students

Goals & steps for next year
· Supporting staff team: replacements
· Keep monitoring intake numbers
· Plans for opening & closing event (post-Covid)
· Expand thesis groups with external project partners
· Possibly harmonize capacity limits in electives, check on blind spots for Geography in elective offer
· Perspective on (work)field, possibly on GSSS level, especially for international students.

Table & Figure 6.6.1: Intake HG, Region of Origin
	Year
	Track
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	All
	55
	39
	12
	 
	4

	
	Economic Geography
	10
	7
	2
	 
	1

	
	Environmental Geography
	20
	14
	4
	 
	2

	
	Political Geography
	9
	7
	2
	 
	 

	
	Urban Geography
	16
	11
	4
	 
	1

	19/20
	All
	48
	29
	15
	 
	4

	
	Economic Geography
	10
	5
	5
	 
	 

	
	Environmental Geography
	18
	11
	5
	 
	2

	
	Political Geography
	9
	7
	2
	 
	 

	
	Urban Geography
	11
	6
	3
	 
	2

	20/21
	All
	62
	44
	16
	 
	2

	
	Economic Geography
	12
	9
	2
	 
	1

	
	Environmental Geography
	18
	11
	7
	 
	 

	
	Political Geography
	12
	11
	1
	 
	 

	
	Urban Geography
	20
	13
	6
	 
	1

	21/22
	All
	64
	48
	13
	
	3

	
	Economic Geography
	13
	10
	3
	
	0

	
	Environmental Geography
	15
	9
	5
	
	1

	
	Political Geography
	11
	8
	2
	
	1

	
	Urban Geography
	25
	21
	3
	
	1





Table & Figure 6.6.2A: Applications, Admissions and Intake HG
	Year
	Track
	N Applied
	Accepted
Master
	 Accepted 
Pre-Master
	 Intake
Master
	Intake 
Pre-Master[footnoteRef:37] [37:  Please note that usually a large majority of the Pre-Master’s students start the Master’s programme the year after. These ‘previous Pre-Master’s students are not taken into account as separate group in these tables. Please also note that Pre-Master’s intake numbers are volatile, depending on moment of retrieval and manner of counting. ] 


	17/18
	All
	139
	110
	11
	45
	6

	
	Economic Geography
	19
	16
	1
	10
	 

	
	Environmental Geography
	44
	33
	3
	12
	1

	
	Political Geography
	31
	26
	1
	8
	1

	
	Urban Geography
	45
	35
	6
	15
	4

	18/19
	All
	138
	109
	15
	55
	12

	
	Economic Geography
	22
	19
	3
	10
	2

	
	Environmental Geography
	48
	37
	5
	20
	4

	
	Political Geography
	25
	19
	3
	9
	2

	
	Urban Geography
	43
	34
	4
	16
	4

	19/20
	All
	145
	98
	23
	48
	15

	
	Economic Geography
	24
	14
	4
	10
	1

	
	Environmental Geography
	57
	40
	9
	18
	5

	
	Political Geography
	20
	13
	2
	9
	2

	
	Urban Geography
	44
	31
	8
	11
	7

	20/21
	All
	178
	133
	37
	62
	12

	
	Economic Geography
	24
	18
	5
	12
	2

	
	Environmental Geography
	64
	49
	10
	18
	1

	
	Political Geography
	27
	19
	7
	12
	1

	
	Urban Geography
	63
	47
	15
	20
	8

	21/22
	All
	178
	87
	42
	7
	64

	
	Economic Geography
	27
	15
	6
	2
	13

	
	Environmental Geography
	66
	25
	18
	1
	15

	
	Political Geography
	30
	16
	7
	0
	11

	
	Urban Geography
	55
	31
	11
	4
	25





Table 6.6.2B: Applications, Conversion Rates HG
	Year
	Track
	% Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	All
	79
	41
	55
	32
	4

	
	Economic Geography
	84
	63
	N/A
	53
	N/A

	
	Environmental Geography
	75
	36
	33
	27
	2

	
	Political Geography
	84
	31
	100
	26
	3

	
	Urban Geography
	78
	43
	67
	33
	9

	18/19
	All
	79
	50
	80
	40
	9

	
	Economic Geography
	86
	53
	67
	45
	9

	
	Environmental Geography
	77
	54
	80
	42
	8

	
	Political Geography
	76
	47
	67
	36
	8

	
	Urban Geography
	79
	47
	100
	37
	9

	19/20
	All
	68
	49
	65
	33
	10

	
	Economic Geography
	58
	71
	25
	42
	4

	
	Environmental Geography
	70
	45
	56
	32
	9

	
	Political Geography
	65
	69
	100
	45
	10

	
	Urban Geography
	70
	35
	88
	25
	16

	20/21
	All
	75
	47
	32
	35
	7

	
	Economic Geography
	75
	67
	40
	50
	8

	
	Environmental Geography
	77
	37
	10
	28
	2

	
	Political Geography
	70
	63
	14
	44
	4

	
	Urban Geography
	75
	43
	53
	32
	13

	21/22
	All
	49
	74
	50
	36
	12

	
	Economic Geography
	56
	87
	 
	48
	

	
	Environmental Geography
	38
	60
	 
	23
	

	
	Political Geography
	53
	69
	 
	37
	

	
	Urban Geography
	56
	81
	 
	45
	





Table 6.6.3: Registered Students, Gender, HG
	Year
	Track
	N Total
	N Female
	N Male
	% Female

	18/19
	All
	62
	33
	29
	53

	
	Economic Geography
	14
	7
	7
	50

	
	Environmental Geography
	21
	15
	6
	71

	
	Political Geography
	9
	5
	4
	56

	
	Urban Geography
	18
	6
	12
	33

	19/20
	All
	58
	33
	25
	57

	
	Economic Geography
	12
	5
	7
	42

	
	Environmental Geography
	21
	14
	7
	67

	
	Political Geography
	11
	6
	5
	55

	
	Urban Geography
	14
	8
	6
	57

	20/21
	All
	70
	32
	38
	46

	
	Economic Geography
	14
	3
	11
	21

	
	Environmental Geography
	22
	10
	12
	45

	
	Political Geography
	13
	6
	7
	46

	
	Urban Geography
	21
	13
	8
	62

	21/22
	All
	84
	49
	35
	58

	
	Economic Geography
	15
	6
	9
	40

	
	Environmental Geography
	17
	11
	6
	65

	
	Political Geography
	15
	8
	7
	53

	
	Urban Geography
	37
	24
	13
	65



Table 6.6.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, HG
	Year
	Total
	% Cum laude
	Average months enrolment

	17/18
	40
	18
	14

	18/19
	50
	8
	14

	19/20
	48
	13
	14

	20/21
	47
	6
	13



Table 6.6.5A: Success Rates HG
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	58
	76
	93
	93
	93
	7

	17/18
	45
	64
	89
	89
	89
	11

	18/19
	55
	71
	93
	93
	-
	6

	19/20
	48
	75
	88
	-
	-
	13

	20/21
	62
	68
	-
	-
	-
	3





Table & Figure 6.6.5B: Success Rates HG, Per Track
	Year
	Track
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	Economic Geography
	8
	38
	88
	88
	88
	13

	
	Environmental Geography
	18
	94
	100
	100
	100
	-

	
	Political Geography
	10
	70
	100
	100
	100
	-

	
	Urban Geography
	22
	77
	86
	86
	86
	14

	17/18
	Economic Geography
	10
	40
	100
	100
	100
	-

	
	Environmental Geography
	12
	75
	92
	92
	92
	8

	
	Political Geography
	8
	50
	50
	50
	50
	50

	
	Urban Geography
	15
	80
	100
	100
	100
	-

	18/19
	Economic Geography
	10
	70
	90
	90
	-
	10

	
	Environmental Geography
	20
	80
	100
	100
	-
	-

	
	Political Geography
	9
	78
	100
	100
	-
	-

	
	Urban Geography
	16
	56
	81
	81
	-
	13

	19/20
	Economic Geography
	10
	60
	80
	-
	-
	20

	
	Environmental Geography
	18
	78
	94
	-
	-
	6

	
	Political Geography
	9
	78
	78
	-
	-
	22

	
	Urban Geography
	11
	82
	91
	-
	-
	9

	20/21
	Economic Geography
	12
	67
	-
	-
	-
	25

	
	Environmental Geography
	18
	89
	-
	-
	-
	-

	
	Political Geography
	12
	67
	-
	-
	-
	-

	
	Urban Geography
	20
	45
	-
	-
	-
	-



Table 6.6.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:38] [38:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	72
	87
	70

	The course was intellectually challenging
	71
	81
	75

	I received sufficient feedback about my work 
	45
	58
	55

	I was encouraged to participate actively during this course
	74
	81
	74

	I found the workload of this course 
	93
	95
	83

	For me, the level of this course was
	91
	95
	87

	I learned a lot from this course 
	81
	86
	75

	Assessment of the course (Dutch grading scale 1-10)
	83
	94
	72

	N respondents
	175
	130
	73





Table 6.6.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:39] [39:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:40] [40:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	48
	40

	Quality of the design of the programme 
	51
	64

	Learning outcomes
	44
	83

	Research and practice
	53
	67

	Atmosphere within the programme
	49
	59

	Study Habits
	68
	83

	Internationalisation
	54
	100

	Future Career
	29
	100

	N respondents
	12
	3



Table 6.6.8 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	60
	3,5
	15

	Your course programme in general
	72
	3,6
	18

	The content of the course programme
	78
	3,8
	18

	The general skills acquired in your course programme
	83
	3,8
	18

	The preparation for a professional career
	33
	3,1
	18

	The teachers in your course programme
	72
	3,8
	18

	The information provided by your course programme
	56
	3,4
	18

	The study facilities offered by course programme
	22
	2,9
	18

	Examination and assessment
	56
	3,3
	18

	The educational feasibility of course programme
	61
	3,7
	18

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	X
	X
	X

	The atmosphere in your programme
	61
	3,7
	18

	Based on my experiences so far, I would choose this course programme again
	61
	3,7
	18






[bookmark: _Toc93491836]M Urban and Regional Planning (URP)
Urban and Regional Planning aims to understand the mutual relationship between social processes and spatial form in order to be able to develop and apply theories, methods and practices (spatial interventions) that can alleviate social problems. The Master Urban and Regional Planning (URP) is based on the conviction that acquiring the skills to think through and affect such interventions requires in-depth knowledge and understanding of the physical and built environment, but also an in-depth and critical theoretical understanding of social, economic and political processes (both contemporary and in historical context). URP focuses on understanding the interactions between, on the one hand, social, political and economic changes, and, on the other hand, changes in planning practice. Centring attention mainly on metropolitan areas in the western world, at the intersection of urban and regional dynamics, the programme examines the new sets of problems, new actors and new institutional and collective action practices (i.e., new forms of governance, emerging community groups, and activist interventions) that challenge planning to remain engaged and effective in a continuously changing world. 

Student intake in URP seemed to be slowly declining, but has recovered recently with 54 and 50 new students in 2019-20 and 2020-21, respectively. URP receives 110-162 applications per year. Of those, about 75% were accepted in former years, but only 42% for 2021-22. On average, about a third of those who apply eventually start with the programme proper, with another 4-13% starting with the Pre-Master’s programme. The conversion rate between accepted candidates and actual intake was 35-46% in former years, but 70% for 2021-22. With quite some differences between the cohorts, about 40-66% of the students are of Dutch origin, with a quarter to third coming from other European countries and the rest (ranging from 7 to 32%) from other countries in the world. Student population differs between the cohorts in terms of gender: the proportion of female students ranges from 36 to 52%. 84-90% graduate within two years, with an average duration of study of around 14 months. About 3-10% of the students graduate cum laude. 

The global pandemic had a great influence on the URP cohort of 2019-20. When the pandemic started in March, coursework for these students had almost finished. Students still needed to attend a couple of sessions of the Professional Geographer course and, besides that, they needed to work on their thesis. The main challenge was how students could still collect good quality data when it was harder to conduct interviews and spend time in certain places. We provided students with extra time to redesign their proposal to collect data digitally. In addition, the thesis assessment form was adjusted by the Examinations Board, and students could apply for a two-week extension. Supervision was done completely online, as were the thesis defences. In 2020-21, even though we could start the year on-campus, with physical introductions and at least one weekly lecture on-campus, the government implemented Covid restrictions again in the fall. The result was that most of the Master students had hardly been on-campus in the first semester. During the second semester, restrictions relaxed, but by then they were writing their thesis and didn’t have class. Most notably the programme manager, but also others tried to alleviate the situation with additional attention to students.

Recent work on curriculum renewal has resulted in a successful proposal for a curriculum change. Among other changes, this means that the methods courses are offered in a more integrated way.

Intake numbers being a concern, new promotion material for the programme has been made (short film, new texts etc.).

Course evaluations on average are positive in 2019-2020, but lower in 2020-2021 (note that due to the pandemic most courses in the second semester 2019-2020 were not evaluated). Programme evaluation in 2019-2020 (exit survey) shows very low response but nevertheless quite favourable outcomes, as does the 2021 (National Student Survey, NSE).

Changes in curriculum & programme (from 2021-22)
· Redesign of curriculum: The fixed 9 EC method course was lifted and replaced with two 3 EC methods elective in S2. In addition, URP students follow at least one of the two URP courses and can replace the other with a course from HG or MIDS; this results in more choice for the students in filling in their curriculum and allows for correcting earlier problems with the methods courses. Generally, this went well, but there are still administrative hurdles to take. Pilot needs to be evaluated.
· Possibility to combine an internship with the thesis. 
· New environmental track (together with Human Geography) as of 2022-2023 (marketing starts 2021)
· Study association Sarphati now offers activities for Master’s students

Goals & steps for next year
· Supporting staff team: replacements
· Keep monitoring intake numbers
· Plans for opening & closing event (post-Covid)
· Expand thesis groups with external project partners
· Possibly harmonize capacity limits in electives, check on blind spots for Geography in elective offer
· Perspective on (work)field, possibly on GSSS level, especially for international students.

Table & Figure 6.7.1: Intake URP, Region of Origin
	Year
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	37
	25
	4
	 
	8

	19/20
	38
	22
	13
	 
	3

	20/21
	54
	32
	13
	 
	9

	21/22
	50
	33
	12
	1
	4



Table & Figure 6.7.2A: Applications, Admissions and Intake URP
	Year
	N Applied
	 Accepted
Master
	Accepted 
Pre-Master
	 Intake
Master
	 Intake 
Pre-Master[footnoteRef:41] [41:  Please note that usually a large majority of the Pre-Master’s students start the Master’s programme the year after. These ‘previous Pre-Master’s students are not taken into account as separate group in these tables. Please also note that Pre-Master’s intake numbers are volatile, depending on moment of retrieval and manner of counting. ] 


	17/18
	136
	106
	5
	44
	5

	18/19
	110
	83
	6
	37
	5

	19/20
	144
	109
	11
	38
	9

	20/21
	162
	117
	26
	54
	12

	21/22
	168
	71
	41
	50
	21


Table 6.2.2B: Applications, Conversion Rates URP
	Year
	% 
Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	78
	42
	100
	32
	4

	18/19
	75
	45
	83
	34
	5

	19/20
	76
	35
	82
	26
	6

	20/21
	72
	46
	46
	33
	7

	21/22
	42
	70
	51
	30
	13


Table 6.7.3: Registered Students, Gender, URP
	Year
	N Total
	N Female
	N Male
	% Female

	18/19
	45
	16
	29
	36

	19/20
	45
	19
	26
	42

	20/21
	58
	21
	37
	36

	21/22
	62
	32
	30
	52



Table 6.7.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, URP
	Year
	Total
	% Cum laude
	Average months of enrolment

	17/18
	38
	3
	14

	18/19
	36
	6
	14

	19/20
	35
	9
	15

	20/21
	39
	10
	14



Table 6.7.5: Success Rates URP
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	49
	67
	84
	84
	84
	16

	17/18
	44
	68
	89
	93
	93
	7

	18/19
	37
	73
	95
	95
	-
	3

	19/20
	38
	68
	84
	-
	-
	16

	20/21
	54
	57
	-
	-
	-
	20



Table 6.2.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:42] [42:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	74
	84
	68

	The course was intellectually challenging
	86
	85
	69

	I received sufficient feedback about my work 
	62
	62
	46

	I was encouraged to participate actively during this course
	86
	78
	78

	I found the workload of this course 
	92
	93
	89

	For me, the level of this course was
	91
	95
	84

	I learned a lot from this course 
	83
	85
	71

	Assessment of the course (Dutch grading scale 1-10)
	93
	90
	75

	N respondents
	159
	168
	120





Table 6.2.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:43] [43:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:44] [44:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	81
	95

	Quality of the design of the programme 
	60
	67

	Learning outcomes
	86
	77

	Research and practice
	73
	72

	Atmosphere within the programme
	77
	78

	Study Habits
	92
	86

	Internationalisation
	78
	68

	Future Career
	50
	45

	N respondents
	9
	11



Table 6.7.7 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	62
	3,6
	19

	Your course programme in general
	73
	3,7
	22

	The content of the course programme
	73
	3,8
	22

	The general skills acquired in your course programme
	64
	3,7
	22

	The preparation for a professional career
	23
	2,8
	22

	The teachers in your course programme
	82
	4,0
	22

	The information provided by your course programme
	68
	3,8
	22

	The study facilities offered by course programme
	36
	3,0
	22

	Examination and assessment
	68
	3,7
	22

	The educational feasibility of course programme
	77
	4,0
	22

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	X
	X
	X

	The atmosphere in your programme
	55
	3,6
	22

	Based on my experiences so far, I would choose this course programme again
	64
	3,5
	22





[bookmark: _Toc93491837]M International Development Studies (MIDS)
The main aim of the Master International Development Studies (MIDS) is to meet society’s demand for knowledge and expertise in the area of international development. The programme focuses on inclusive and sustainable development, governance approaches, and the role of institutions, and encourages students to be normatively aware of the drivers and outcomes of inequality. We aim to provide our students with up-to-date expertise with which they can challenge existing knowledge claims, discover new ideas and knowledge, and contribute to new forms of pro-active governance that protect the interests of those who are excluded and/or adversely included in current development processes in different parts of the globe. The MIDS programme is interdisciplinary in terms of content, staff and the range of backgrounds of our participating students. The programme requires that all students carry out fieldwork of 8-10 weeks as a basis for the Master thesis. The fieldwork takes place in a relevant development context, and most often in a country of the Global South. 

Student intake in MIDS is between 50 and 68 students in the last years, with an all-time high in 2021-22 with 84 students (while aiming at 60 students with a capacity limit). MIDS receives around 300 applications each year, again with a higher number for 2021-22 (361). Of those, half to three quarters is accepted. On average, about a fifth to almost a quarter of those who apply eventually start with the programme proper, with another 1-5% starting with the Pre-Master’s programme. The conversion rate between accepted candidates and actual intake varies between cohorts, between 26 and 43%. About a third of the students is of Dutch origin, with about half coming from other European countries and the rest from other countries in the world. Student population is largely, around three quarters, female. About 90% graduate within two years, with an average duration of study of 13-14 months, with some variety between cohorts. About 20% of the students graduate cum laude. 

The onset of the Covid-19 crisis in 2019-20 required students to leave early from the field. Many were near completion of their research, but some were not done and had counted on those last few weeks. Fortunately, all students were able to return to the Netherlands or their home country once travel restrictions were implemented, but this meant that the last part of the year was very different. The final courses were conducted entirely online, and students did not have the chance to be together. Nonetheless, they managed these disappointments very well. In 2020-21, most teaching started out on-site, but after a while, all had to move back to online. Fieldwork abroad, a hallmark of the programme, was largely impossible last year. The ongoing impact of the pandemic creates high levels of stress for all students and staff, leading to exhaustion. Mental health and social cohesion among students are real concerns.

Despite the challenges of the pandemic, we had very cheerful and celebratory graduation ceremonies. Also, we have made steps with the decolonizing initiatives: a student organisation (REMIND), reading groups, a monthly documentary evening, a regular newsletter. The Programme Committee (PC) is very involved in this.

Unfortunately, we have not yet been able to find concrete measures by which we can bring in more students from lower income countries and increase the diversity of our student body. This continues to undermine both our desire to offer a broadly international classroom and our normative goals to represent the inclusiveness we discuss in class. This continues to be a sore spot for both staff and students.

Course and programme evaluations in 2019-2020 and 2020-2021 in general are very positive (note that no course evaluation has been done in the 2nd semester of 2019-20, due to the pandemic). Preparation for a career continues to score low, although measures have been taken (i.e., Policy and Practice Seminar).

Changes in curriculum & programme 
· Earlier fieldwork preparation/information
· New Thesis and Fieldwork manual
· Stricter application of thesis deadlines (alongside the Research Master’s programmes)
· Less workload in Environment & Development Course
· New lecturer for RT&FP course (as of 2020-21)
· Experimenting with thesis groups
· Diverse initiatives regarding decolonizing the curriculum

Goals & steps for next year
· Follow up on goals set before that could not be reached due to Covid-19, namely:
· Create a research overview document of hot topics
· Create a database of research suggestions from past theses
· Make an alumni spreadsheet with contacts, research areas, locations researched, recommendations for future research based on theses, local supervisors.
These issues are to be taken up in close cooperation with the PC which in general would like to enhance connections with the labour market.
· (Keep) moving toward thesis groups instead of individual thesis supervision.
· Better coordination of joint electives with URP/HG
· Check on ‘fieldwork-exit qualification’ with current forms of fieldwork
· (Continued) Bring the initiatives started in the 2020-2021 academic year to address race, privilege and de-colonisation to a structural level in the programme, making these topics open for discussion and debate.
· Make sure full professor can have teaching role in MIDS
· Smooth out bumps in admissions process for non-EEA students and see whether student numbers can be managed better (waiting lists etc.)
· Explore better ways to ensure stable intake (more control on actual intake compared to accepted students)
· Generate connection opportunities with students and lecturers from IDS programmes in the Global South (possibly through hybrid teaching). Also, try to make our student body more geographically diverse.

Table & Figure 6.8.1: Intake MIDS, Region of Origin
	Year
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	68
	24
	38
	2
	4

	19/20
	64
	22
	33
	3
	6

	20/21
	50
	22
	23
	2
	3

	21/22
	84
	28
	41
	1
	14



Table & Figure 6.8.2A: Applications, Admissions and Intake MIDS
	Year
	N Applied
	 Accepted
Master
	Accepted 
Pre-Master
	 Intake
Master
	 Intake 
Pre-Master[footnoteRef:45] [45:  Please note that usually a large majority of the Pre-Master’s students start the Master’s programme the year after. These ‘previous Pre-Master’s students are not taken into account as separate group in these tables. Please also note that Pre-Master’s intake numbers are volatile, depending on moment of retrieval and manner of counting. ] 


	17/18
	311
	187
	10
	50
	4

	18/19
	313
	240
	20
	68
	11

	19/20
	281
	162
	39
	64
	13

	20/21
	284
	191
	43
	50
	9

	21/22
	361
	197
	45
	84
	N/A[footnoteRef:46] [46:  Pre-master’s programme starts in February 2022, therefore not included in data.] 






Table 6.8.2B: Applications, Conversion Rates MIDS
	Year
	% 
Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	60
	27
	40
	16
	1

	18/19
	77
	28
	55
	22
	4

	19/20
	58
	40
	33
	23
	5

	20/21
	67
	26
	21
	18
	3

	21/22
	55
	43
	N/A
	23
	N/A



Table 6.8.3: Registered Students, Gender, MIDS
	Year
	N Total
	N Female
	N Male
	% Female

	18/19
	80
	61
	19
	76

	19/20
	73
	56
	17
	77

	20/21
	60
	44
	16
	73

	21/22
	96
	77
	19
	80



Table 6.8.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, MIDS
	Year
	Total
	% Cum laude
	Average months of enrolment

	17/18
	73
	16
	13

	18/19
	61
	34
	13

	19/20
	63
	21
	14

	20/21
	40
	20
	14



Table 6.8.5: Success Rates MIDS
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=1 year
	<=2 years
	<= 3 years
	<= 4 years
	

	16/17
	17
	77
	100
	100
	100
	-

	17/18
	49
	74
	84
	86
	86
	12

	18/19
	68
	79
	97
	99
	-
	2

	19/20
	63
	75
	89
	-
	-
	10

	20/21
	50
	60
	-
	-
	-
	14


Please note that this overview only includes the first semester intake. Starting in 2017/18 the second semester intake was discontinued.

Table 6.8.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:47] [47:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	70
	77
	73

	The course was intellectually challenging
	68
	80
	89

	I received sufficient feedback about my work 
	58
	65
	69

	I was encouraged to participate actively during this course
	75
	83
	82

	I found the workload of this course 
	85
	86
	90

	For me, the level of this course was
	83
	93
	90

	I learned a lot from this course 
	70
	76
	88

	Assessment of the course (Dutch grading scale 1-10)
	77
	82
	92

	N respondents
	349
	233
	144



Table 6.8.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:48] [48:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:49] [49:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	69
	91

	Quality of the design of the programme 
	49
	64

	Learning outcomes
	68
	76

	Research and practice
	49
	69

	Atmosphere within the programme
	75
	87

	Study Habits
	88
	89

	Internationalisation
	79
	94

	Future Career
	47
	63

	N respondents
	19
	18



Table 6.8.7 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	75
	3,9
	16

	Your course programme in general
	89
	4,0
	18

	The content of the course programme
	89
	4,2
	18

	The general skills acquired in your course programme
	89
	3,9
	18

	The preparation for a professional career
	11
	2,8
	18

	The teachers in your course programme
	89
	4,3
	18

	The information provided by your course programme
	67
	3,8
	18

	The study facilities offered by course programme
	44
	3,3
	18

	Examination and assessment
	78
	3,8
	18

	The educational feasibility of course programme
	78
	4,0
	18

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	80
	4,2
	10

	The atmosphere in your programme
	100
	4,7
	18

	Based on my experiences so far, I would choose this course programme again
	94
	4,3
	18






[bookmark: _Toc93491838]RM International Development Studies (RMIDS)
International Development Studies is an interdisciplinary field of studies. It focuses on the study of societal transformation and development trajectories largely in the Global South, but also in the Global North, and in the relations between the two. It considers the underlying interplay between social, political, economic, environmental, and cultural factors, at multiple levels of governance, focusing on inequalities, social justice and planetary limitations. It sees development as a phenomenon that results from the interaction between diverse local and international actors and processes, within context-specific institutional environments. The RMIDS programme trains talented research-oriented students who would like to join an intellectual community known for its constructive and critical engagement with global development concerns. The students are trained to become critical researchers capable of carrying out independent scientific research within academia (by following up with a PhD) or in research or consultancy organizations. Likewise, they develop the knowledge needed to work in the professional field of international development, which includes private sector businesses, development banks, public-private partnerships, non-governmental and civil society organisations, and public sector organisations. 

The RMIDS has a student intake of 19-24 students. It receives about 60 applications per year. Of those, in former years about 80% were accepted, but only 62% for 2021-2022. On average, about a third of those who apply eventually start with the programme proper, with another 2-4% starting with the Pre-Master’s programme. The conversion rate between accepted candidates and actual intake is 43-50%. About a third of the students is of Dutch origin, with a more than half coming from other European countries and the rest (ranging from 0-18%) from other countries in the world. Student population is largely, more than three quarters, female. About 86% graduate within three years, with an average duration of study of around 26 months. More than 40% of the students graduate cum laude. 

The most obvious less favourable event in 2019-20 was the onset of the Covid-19 crisis. This created extra pressure, stress, worry and questions about how to proceed for all students and staff. Most students adjusted very well. For a small number of students who would have conducted field research abroad the impossibility of doing so was a big blow that was hard to get past. In 2020-21, most education started out on-site, but after a while, all had to move back to online. The ongoing impact of the pandemic leads to high levels of stress for all students and staff, leading to exhaustion. Mental health and social cohesion among students are real concerns.

Despite the challenges of the pandemic, we had very cheerful and celebratory graduation ceremonies. Also, we have made steps with the decolonizing initiatives: a student organisation (REMIND), reading groups, a monthly documentary evening, a regular newsletter. The PC is very involved in this.

We have successfully gained our re-accreditation by the Dutch-Flemish Accreditation Organisation (NVAO) and the European Association of Development Research and Training Institutes (EADI). In the light of the situation, this is a more significant accomplishment than usual, with for example a panel ‘location visit’ that took place entirely online.

Unfortunately, we have not yet been able to find concrete measures by which we can bring in more students from lower income countries and increase the diversity of our student body. This continues to undermine both our desire to offer a broadly international classroom and our normative goals to represent the inclusiveness we discuss in class. This continues to be a sore spot for both staff and students.

Course and programme evaluations in 2019-20 and 2020-21 in general are positive. There is some concern about the timely provision of feedback.

Changes in curriculum & programme 
· The relationship between the Undertaking Fieldwork course (now called Purpose, Portfolio and Proposal Development, PPPD) and the Mixed Methods course has been revisited and improved. 
· Undertaking Fieldwork course: better operationalization for research question
· More coordinated communication and information to students has been provided.
· More assignments in class to have students engage more with current issues and debates
· IDS-specific quantitative course
· New Fieldwork and Thesis manual
· New Professional and Academic Skills course: still ongoing
· Less workload in Environment & Development Course
· New full professor hired

Goals & steps for next year
· Follow-up on recommendations from accreditation panel (see re-accreditation report)
· Raise completion rate again after decline due to pandemic
· Better coordination for joint electives MIDS/URP/HG (note: including follow-up from re-accreditation)
· Research Design: Mixed methods course and Literature Review need ‘owners’
· (Continued) Bring the initiatives started in the 2020-2021 academic year to address race, privilege and de-colonisation to a structural level in the programme, making these topics open for discussion and debate.
· Have a discussion with the lecturers of the Theories, Issues and Debates course to re-think some of the content in coming years in line with some of the student feedback.
· There are a number of changes for the RMIDS programme which will likely lead to some curriculum changes in the 1-2 years:
· Re-structure the Professional and Academic skills course into two courses.
· Re-think the role of the academic article as a final product. This assignment does not receive the amount of attention it should, and for some students, ends up being just a box to check off where they go for the minimum to get a pass (it is graded as pass/fail). We will discuss with the staff how to proceed with this in the coming year.
· Absorb the Literature Review and Fieldwork Profile course into the PPPD course in order to create more clarity about the steps leading to the research proposal.
· Continue to explore ways to create more links with the labour market in close cooperation with the PC. We currently have a programme assistant who is doing research on “best practices” from other programmes and on other ways of strengthening this aspect. 

Table & Figure 6.9.1: Intake RMIDS, Region of Origin
	Year
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	18/19
	22
	10
	7
	1
	4

	19/20
	19
	4
	12
	2
	1

	20/21
	24
	8
	14
	 
	2

	21/22
	19
	6
	11
	2
	0


Table & Figure 6.9.2A: Applications, Admissions and Intake RMIDS
	Year
	N Applied
	 Accepted
Master
	Accepted 
Pre-Master
	 Intake
Master
	 Intake 
Pre-Master[footnoteRef:50] [50:  Please note that usually a large majority of the Pre-Master’s students start the Master’s programme the year after. These ‘previous Pre-Master’s students are not taken into account as separate group in these tables. Please also note that Pre-Master’s intake numbers are volatile, depending on moment of retrieval and manner of counting. ] 


	17/18
	66
	55
	1
	24
	1

	18/19
	62
	51
	4
	22
	1

	19/20
	50
	40
	5
	19
	2

	20/21
	61
	48
	4
	24
	N/A

	21/22
	68
	42
	6
	19
	N/A[footnoteRef:51] [51:  Pre-master’s programme starts in February 2022, so data not included.] 




Table 6.9.2B: Applications, Conversion Rates RMIDS
	Year
	% 
Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	83
	44
	100
	36
	2

	18/19
	82
	43
	25
	35
	2

	19/20
	80
	48
	40
	38
	4

	20/21
	79
	50
	N/A
	39
	N/A

	21/22
	62
	45
	N/A
	28
	N/A



Table 6.9.3: Registered Students, Gender, MAS
	Year
	N Total
	N Female
	N Male
	% Female

	18/19
	47
	36
	11
	77

	19/20
	46
	37
	9
	80

	20/21
	49
	40
	9
	82

	21/22
	47
	34
	13
	72



Table 6.9.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, RMIDS
	Year
	Total
	% Cum laude
	Average months of enrolment

	17/18
	20
	35
	26

	18/19
	18
	44
	25

	19/20
	20
	40
	27

	20/21
	16
	50
	27



Table 6.9.5: Success Rates RMIDS
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=2 years
	<=3 years
	<=4 years
	<=5 years
	

	15/16
	23
	74
	87
	87
	87
	13

	16/17
	20
	85
	95
	95
	95
	5

	17/18
	24
	67
	83
	83
	-
	8

	18/19
	21
	62
	86
	-
	-
	14

	19/20
	19
	58
	-
	-
	-
	21



Table 6.2.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:52] [52:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	74
	61
	76

	The course was intellectually challenging
	59
	71
	70

	I received sufficient feedback about my work 
	60
	63
	44

	I was encouraged to participate actively during this course
	68
	83
	81

	I found the workload of this course 
	89
	92
	95

	For me, the level of this course was
	85
	90
	95

	I learned a lot from this course 
	70
	61
	72

	Assessment of the course (Dutch grading scale 1-10)
	78
	75
	91

	N respondents
	118
	68
	57




Table 6.2.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:53] [53:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:54] [54:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	75
	73

	Quality of the design of the programme 
	46
	65

	Learning outcomes
	71
	71

	Research and practice
	47
	63

	Atmosphere within the programme
	68
	82

	Study Habits
	43
	96

	Internationalisation
	100
	50

	Future Career
	50
	58

	N respondents
	2
	6



Table 6.9.7 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	63
	3,7
	18

	Your course programme in general
	71
	3,7
	21

	The content of the course programme
	71
	3,8
	21

	The general skills acquired in your course programme
	67
	3,5
	21

	The preparation for a professional career
	48
	3,2
	21

	The teachers in your course programme
	81
	3,9
	21

	The information provided by your course programme
	57
	3,7
	21

	The study facilities offered by course programme
	38
	3,3
	21

	Examination and assessment
	71
	3,9
	21

	The educational feasibility of course programme
	67
	3,8
	21

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	78
	3,9
	9

	The atmosphere in your programme
	62
	3,8
	21

	Based on my experiences so far, I would choose this course programme again
	57
	3,6
	21








[bookmark: _Toc93491839]RM Urban Studies (RMUS)
The Research Master Urban Studies (RMUS) combines the disciplines of urban geography, economic geography, urban and regional planning, and urban sociology, to provide a multidisciplinary and comprehensive approach to studying urban change and the opportunities and challenges this produces. Our main objective is to offer thorough research training to prepare students for an academic career, a career in applied research, or research-intensive jobs in policy or professional fields. Our graduates should be able to successfully start PhD research or acquire a position at equivalent level in applied research or policy practice. Our programme therefore features both advanced theoretical and advanced methodological courses, with most emphasis on advanced methodology. The programme can be characterized by four core features: 1) multi-disciplinarity; 2) research-based education; 3) an internationally comparative perspective; and 4) a variety of methodologies.

Student intake in the RMUS is somewhat fickle, ranging from 15-21 students per year, with an all-time high of 35 in 2020-21 (probably due to Covid-19) and back to 15 in 2021-22. RMUS receives varying numbers of applications per year, ranging from 43-84 in the last years. Of those, more than three quarters is accepted. On average, about a third of those who apply eventually start with the programme. The conversion rate between accepted candidates and actual intake varies between 26-47%. With quite some differences between the cohorts, (more than) half of the students are of Dutch origin, with a quarter to more than a third coming from other European countries and the rest (ranging from 2 to 30%) from other countries in the world. On average, about two thirds of students are female. About 90% graduate within two years, with an average duration of study of around 25 months. About a quarter to third of the students graduate cum laude, but less so in the last year (10%). 

Enrolment was remarkably high in 2020-21. This created more pressure on the thematic and methods electives. In particular, the higher numbers resulted in staffing issues with the Urban Lab and Research Project. While higher numbers of students are welcome, we do not expect, nor aim for such high numbers in the future. The high numbers also have an impact on staff who need to arrange more exchange  programmes than usual or otherwise accommodate students who could not actually do the exchange due to the pandemic.

Next to the planned curriculum changes (see below), the obviously most significant issue in the RMUS programme of 2019-2020 and 2020-201 was the impact of the Covid-19 global pandemic, with two main, and related, issues. The first was the impact of the lockdown on 2nd year students, who not only had classes disrupted or cancelled, but were also inhibited in the pursuit of their second case study for their Research Project (required for the final thesis or article). Initially a stress test was applied to each research project (led by thesis supervisors) regarding the viability of fieldwork under lockdown conditions. Criteria for assessment were also consequently adjusted, in consultation with the EC and PC, to take into account the radical shift in conditions. The second issue was the impact on the 1st year students (2019 intake) who not only had classes disrupted (most significantly in blocks 5 and 6), but also suffered from the cancellation of their international exchange semester, due to national policy. As a result, semester one of their second year was entirely redesigned in order to allow students to acquire relevant credits at the UvA in the Autumn of 2020. The response of the course managers in arranging, at very short notice, a ‘surprise semester’ at the home institution has been exemplary, and 2nd year students can now follow an appropriate course of classes in place of their exchange. Thesis supervisors have also been active in adapting comparative case studies in order to satisfy both the criteria of the Teaching and Examination Regulations and Covid conditions. Although the exchange was cancelled, students were offered the option to later take up their exchange semester (as a fifth semester) in 2021. Fortunately, almost all students have EU status, meaning the extension of their studies will have a limited financial impact for them. Participation criteria for the exchange semester are the meeting of an adequate EC level and the completion of the thesis. In order to compensate for the reduction in international experience, a supplementary course involving a short international ‘urban expedition’ was initially offered but had to be cancelled due to renewed lockdown in Winter 2020/21. Covid has impacted the students in the 2020-21 academically year tremendously with ongoing tensions and frustrations, though lecturers did their best and normally succeeded in creating a positive zoom classroom experience. We continue to suffer from problems with the exchange programme: Travel restrictions made participation in the exchange programmes very complicated, and this resulted in only seven students going on exchange in 2021. For those students who did not go on exchange, individual study plans were made. Also because of travel restrictions, the Vienna trip was cancelled and students had to find a replacement elective.

We have successfully gained our re-accreditation by the Dutch-Flemish Accreditation Organisation (NVAO) In the light of the situation, this is a bigger accomplishment than usual, with for example a panel ‘location visit’ that took place entirely online. A new programme director took over in summer 2021.

Course and programme evaluations in 2019-20 and especially 2020-21 in general are positive. 

Changes in curriculum & programme 
· Covid-19 adjustments (see above)
· A new, ‘thematic elective’ in block 2 (by also moving Urban Debates, now in block 4)
· Restructuring of the Comparative Urban Research course
· Splitting of the Thesis Seminar (6 EC) into two separate (3 EC) courses
· Internship option (+ manual) instead of exchange period abroad

Goals for next year
· Follow-up on recommendations from accreditation panel (see reaccreditation report)
· The ‘viability’ of the RMUS is often brought into question. We will use this year to ensure it remains viable by looking at costs, the curriculum, and marketing.
· Engage with staff members to discuss any desired changes to courses or curriculum with specific  attention to Advanced Urban Studies and Comparative Urban Research, as well as explore whether or not the programme should continue with its requirement that students write their thesis  comparing two cities, instead of using other approaches.
· Explore ways of connecting current students with RMUS alumni. Linked to this is a desire among students to look at how attention to practical skills can be implemented into the programme.
· Re-think the spreading of deadlines in the first semester.
· Explore ways of ensuring that the frequency of meetings between students and their respective thesis supervisors is more or less the same for each student.
· Improve communication about the thesis process and final defence and consider implementing evaluations similar to course evaluations on thesis supervision.
· Explore ways to make it easier for both the International Office and students to obtain information about the exchange programmes.
· Explore ways of enhancing attention to the ethics of research more concretely and systematically throughout the programme


Table & Figure 6.10.1: Intake RMUS, Region of Origin
	Year
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	17/18
	21
	13
	6
	 
	2

	18/19
	15
	5
	4
	1
	5

	19/20
	16
	8
	6
	 
	2

	20/21
	35
	19
	12
	3
	1

	21/22
	15
	10
	3
	
	2



Table & Figure 6.10.2A: Applications, Admissions and Intake RMUS
	Year
	N Applied
	 Accepted
Master
	Accepted 
Pre-Master
	 Intake
Master
	 Intake 
Pre-Master

	17/18
	70
	53
	N/A 
	21
	N/A 

	18/19
	52
	43
	N/A 
	15
	N/A 

	19/20
	43
	41
	N/A 
	16
	 N/A

	20/21
	84
	75
	N/A 
	35
	 N/A

	21/22
	59
	57
	N/A
	15
	N/A



Table 6.10.2B: Applications, Conversion Rates RMUS
	Year
	% 
Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	76
	40
	N/A 
	30
	N/A 

	18/19
	83
	35
	N/A 
	29
	N/A 

	19/20
	95
	39
	N/A 
	37
	N/A 

	20/21
	89
	47
	N/A 
	42
	N/A 

	21/22
	97
	26
	N/A
	25
	N/A



Table 6.10.3: Registered Students, Gender, RMUS
	Year
	N Total
	N Female
	N Male
	% Female

	18/19
	41
	26
	15
	63

	19/20
	32
	20
	12
	63

	20/21
	52
	37
	15
	71

	21/22
	50
	37
	13
	74



Table 6.10.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, RMUS
	Year
	Total
	% Cum laude
	Average months of enrolment

	17/18
	17
	24
	24

	18/19
	21
	24
	25

	19/20
	14
	36
	25

	20/21
	10
	10
	24



Table 6.10.5: Success Rates RMUS
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=2 years
	<=3 years
	<=4 years
	<=5 years
	

	15/16
	15
	67
	73
	73
	73
	27

	16/17
	22
	73
	82
	82
	82
	18

	17/18
	21
	91
	95
	95
	-
	-

	18/19
	15
	93
	93
	-
	-
	7

	19/20
	16
	56
	-
	-
	-
	25





Table 6.10.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:55] [55:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	54
	75
	87

	The course was intellectually challenging
	53
	62
	85

	I received sufficient feedback about my work 
	46
	66
	72

	I was encouraged to participate actively during this course
	51
	72
	72

	I found the workload of this course 
	71
	76
	76

	For me, the level of this course was
	69
	81
	91

	I learned a lot from this course 
	46
	72
	89

	Assessment of the course (Dutch grading scale 1-10)
	54
	76
	89

	N respondents
	67
	64
	78



Table 6.10.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:56] [56:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:57] [57:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	54
	60

	Quality of the design of the programme 
	53
	50

	Learning outcomes
	54
	58

	Research and practice
	59
	43

	Atmosphere within the programme
	58
	64

	Study Habits
	78
	71

	Internationalisation
	79
	75

	Future Career
	36
	42

	N respondents
	7
	6[footnoteRef:58] [58:  Topic of general opinion only: N=5] 




Table 6.10.7 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	65
	3,8
	17

	Your course programme in general
	80
	3,9
	20

	The content of the course programme
	90
	4,3
	20

	The general skills acquired in your course programme
	90
	4,2
	20

	The preparation for a professional career
	30
	3,2
	20

	The teachers in your course programme
	90
	4,4
	20

	The information provided by your course programme
	70
	3,9
	20

	The study facilities offered by course programme
	30
	3,1
	20

	Examination and assessment
	63
	3,6
	19

	The educational feasibility of course programme
	53
	3,4
	19

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	70
	4,0
	10

	The atmosphere in your programme
	42
	3,6
	19

	Based on my experiences so far, I would choose this course programme again
	79
	4,1
	19


[bookmark: _Toc93491840]RM Social Sciences (RMSS)
The Research Master Social Sciences (RMSS) is set up for highly motivated students with a distinct interest in research from various social scientific perspectives and who wish to pursue a career in academic or non-academic research environments. Due to an extensive focus on advanced qualitative, quantitative and mixed methods research skills, students who have finished the RMSS will be able to carry out high quality scientific research – independently and/or in groups. They will have mastered important knowledge and skills with regards to problem formulation, theory development, empirical analysis, ethical reflection, and the writing of scientific texts in a disciplinary and multi-disciplinary context. The RMSS places specific emphasis on the mastery of research methods in relation to research problems within substantive areas of the social sciences in general, and sociology, political science and anthropology in particular. 

About 30-40 students start every year with the RMSS. RMSS receives about 140 applications per year. Of those, about a third are accepted. On average, about a quarter of those who apply eventually start with the programme. The conversion rate between accepted candidates and actual intake is very variable, ranging from 35-72%. With quite some differences between the cohorts, about half of the students used to be of Dutch origin, with a third coming from other European countries and the rest (ranging from 0 to 16%) from other countries in the world. The newest cohort shows more balanced figures, with about a third each coming from the Netherlands, other EU countries and countries outside the EU. Student population is largely female (about two thirds). About 85% graduate within three years, with an average duration of study of around 26 months. The 2020-21 graduation cohort took much longer: 31 months. Almost half of the students graduate cum laude (less in 2020-21: 38%).

Quite some adjustments to the curriculum have recently been implemented (see next section). Due to governmental restrictions on on-site teaching (Covid-19), all courses in block 5 and block 6 of the 2019/20 academic year had to be taught online. Thanks to the flexibility and efforts of our lecturers, courses could continue as planned. In practice, due to the Covid-19 pandemic and related governmental restrictions on on-site teaching, in 2020-2021 much of our teaching activities took place online again. When allowed, we tried to offer at least one on-site teaching activity per week. Unfortunately, students in the second year rarely had on-site teaching activities, also because these students do not have much coursework, as they are mostly busy with fieldwork, internships and thesis writing. Moreover, especially students in the qualitative methods track suffered from limited options for going on fieldwork. Fortunately, they had enough time to plan for alternative options. Based on interactions with the students, we have the impression that the limitations associated with the pandemic may have undermined the social cohesion among the students of the RMSS programme, as well as the interactions between students and staff. The figures also suggest that there has been a slight decrease in successful timely completion rates. The ongoing impact of the pandemic leads to high levels of stress for all students and staff, leading to exhaustion. 

We have successfully gained our re-accreditation by the Dutch-Flemish Accreditation Organisation (NVAO) In the light of the situation, this is a more significant accomplishment than usual, with for example a panel ‘location visit’ that took place entirely online. A new director took over in summer 2021.
 
Course and programme evaluations in 2019-2020 and 2020-21 in general are positive.

Changes in curriculum & programme
General aim: strengthening mixed methods; strengthening qualitative track & balancing quantitative and qualitative education; moving away from disciplinarity.
· The order of the empirical-analytical track was changed. The course Advanced Multivariate Modelling was moved to block 2 and the course on Causality was moved to block 4 and became a methods elective. Fixed and Random Effects was moved from block 1 in year 2 to block 5 of year 1.
· We introduced a new compulsory course for the mixed methods track (Measuring Meaning in Mixed Methods) in block 3.
· The Core Specialisation Courses of block 2 were replaced with 3 thematic electives.
· We lifted the restrictions on the choice of thematic electives thereby enabling students to choose courses based on thematic interest rather than disciplinary background.
· We have added a methods elective course for the qualitative track in block 3 (Intensive Interviewing and Focus Groups).
· We have harmonized the assessment to pass/fail across the “proposal courses” in the three tracks.
· The Research Proposal Workshop for Quantitative Research and the course Qualitative Research in Mixed Methods (also a proposal course) have been merged into one course: ‘Research Proposal Workshop’. This course counts as a methods elective for non-fieldwork students and takes place in block 2. 
· Student in the Mixed Methods with Mandatory Internship specialisation also are given the option to do an Individual Qualitative Research Project in Mixed Methods in block 3. This is especially aimed at students that need to gather a substantial amount of qualitative data as part of their mixed methods thesis. 
· We added a methods elective course for the qualitative methods specialisation in block 3 (The Practice of Qualitative Research). 

Goals for next year
· Follow-up on recommendations from accreditation panel (see re-accreditation report).
· To monitor whether social cohesion, interactions between students and staff and student performance recover after (what is hopefully) the end of lockdowns and online teaching.
· To reduce student (and faculty) stress and workload, a problem also signalled by the re-accreditation committee. This is addressed by:
· Implementing and monitoring the effects of short-term recommendations to “destress” the curriculum as outlined under ‘Quality impulse activities’.
· Preparing a curriculum change moving towards more 9 and/or 12 EC courses in the first year. Such courses would run for multiple blocks (e.g., block 2&3 or block 4&5) and would thereby reduce the number of deadlines and give students more time for in-depth assignments. Because of the complex structure of the RMSS programme and its connections with other Research Master’s programmes both within the GSSS (RMIDS & RMUS) and beyond (RM Communication Science), these changes have to be prepared and coordinated carefully and will not take effect before 2023. The first meetings for orientation are currently held. Concrete plans will be developed in spring 2022.

Table & Figure 6.11.1: Intake RMSS, Region of Origin
	Year
	N Total
	NL
	EU without NL
	Non-EU Europe
	Outside Europe

	17/18
	39
	25
	10
	 
	4

	18/19
	31
	10
	15
	1
	5

	19/20
	29
	17
	8
	1
	3

	20/21
	39
	18
	19
	2
	 

	21/22
	41
	15
	14
	1
	11




Table & Figure 6.11.2A: Applications, Admissions and Intake RMSS
	Year
	N Applied
	 Accepted
Master
	Accepted 
Pre-Master
	 Intake
Master
	 Intake 
Pre-Master

	17/18
	135
	67
	N/A
	39
	N/A

	18/19
	145
	43
	N/A
	31
	N/A

	19/20
	128
	80
	N/A
	29
	N/A

	20/21
	148
	101
	N/A
	39
	N/A

	21/22
	141
	89
	N/A
	31
	N/A





Table 6.11.2B: Applications, Conversion Rates RMSS
	Year
	% 
Accepted of Applied Master
	%
Intake of Accepted Master
	% 
Intake of Accepted Pre-Master
	%
Intake of Applied Master
	% 
Intake of Applied Pre-Master

	17/18
	50
	58
	N/A
	29
	N/A

	18/19
	30
	72
	N/A
	21
	N/A

	19/20
	63
	36
	N/A
	23
	N/A

	20/21
	68
	39
	N/A
	26
	N/A

	21/22
	63
	35
	N/A
	22
	N/A



Table 6.11.3: Registered Students, Gender, RMSS
	Year
	N Total
	N Female
	N Male
	N Unspecified
	% Female

	18/19
	80
	52
	28
	
	65

	19/20
	68
	42
	26
	
	62

	20/21
	77
	53
	24
	
	69

	21/22
	85
	52
	32
	1
	61



Table 6.11.4: Master’s Diplomas, Cum Laude, Average Months of Enrolment, RMSS
	Year
	Total
	% Cum laude
	Average months of enrolment

	17/18
	31
	58
	26

	18/19
	37
	46
	26

	19/20
	29
	48
	27

	20/21
	26
	38
	31



Table 6.11.5: Success Rates RMSS
	Year
	N Intake
	% Graduated within
	% Quit/transfer

	 
	
	<=2 years
	<=3 years
	<=4 years
	<=5 years
	

	15/16
	32
	69
	88
	88
	88
	9

	16/17
	37
	65
	87
	89
	92
	8

	17/18
	39
	74
	95
	97
	-
	3

	18/19
	31
	68
	84
	-
	-
	13

	19/20
	29
	59
	-
	-
	-
	10



Table 6.11.6: Essential outcomes student feedback on courses: UvAQ course evaluations[footnoteRef:59] [59:  Please note that both surveys with enough response for statistical analyses and those with not enough response are included. In general, surveys with enough response score mostly slightly higher.] 

	UvAQ Questions
	% (very) satisfied
	

	Answer categories: (firmly disagree | firmly agree, OR too low | too high, both 5-point scale)
	2018/19
	2019/20
	2020/21

	The course was clearly structured
	72
	76
	81

	The course was intellectually challenging
	75
	74
	79

	I received sufficient feedback about my work 
	63
	64
	64

	I was encouraged to participate actively during this course
	81
	80
	68

	I found the workload of this course 
	89
	90
	92

	For me, the level of this course was
	87
	85
	91

	I learned a lot from this course 
	76
	70
	76

	Assessment of the course (Dutch grading scale 1-10)
	82
	86
	80

	N respondents
	257
	277
	243



Table 6.11.7: Essential outcomes Exit Survey per Graduate Cohort (December – November)[footnoteRef:60] [60:  Please note that no data was available for 2020/21 at the time of reporting, due to technical problems.] 

	Exit Survey Dimensions[footnoteRef:61] [61:  Dimensions are summary-scores (averages) of the underlying questions. Most of the questions are answered on a 5-point scale from firmly disagree to firmly agree. ] 

	% (very) satisfied

	
	2018/19
	2019/20

	General opinion of the programme
	76
	79

	Quality of the design of the programme 
	52
	72

	Learning outcomes
	60
	60

	Research and practice
	58
	55

	Atmosphere within the programme
	64
	71

	Study Habits
	80
	70

	Internationalisation
	47
	63

	Future Career
	57
	67

	N respondents
	15
	12[footnoteRef:62] [62:  For item General opinion only: N=11] 




Table 6.11.7 Essential outcomes National Student Survey 2021
	NSE Questions
	% (very) satisfied
	Average score
	N respondents

	How satisfied are you with (very dissatisfied | very satisfied, 5-point scale)
	
	
	

	General (=averages of items below)
	66
	3,7
	33

	Your course programme in general
	69
	3,8
	39

	The content of the course programme
	79
	3,9
	39

	The general skills acquired in your course programme
	82
	3,9
	39

	The preparation for a professional career
	59
	3,6
	39

	The teachers in your course programme
	74
	3,8
	39

	The information provided by your course programme
	72
	3,9
	39

	The study facilities offered by course programme
	38
	3,2
	39

	Examination and assessment
	62
	3,6
	39

	The educational feasibility of course programme
	64
	3,6
	39

	The guidance/counselling (after selection question ‘Have you had counselling this academic year?’)
	@
	X
	X

	The atmosphere in your programme
	64
	3,7
	39

	Based on my experiences so far, I would choose this course programme again
	67
	3,7
	39






[bookmark: _Toc93491841]Summer and Winter Schools
In Summer 2019 the hitherto largest number of Summer Programmes was realized with 519 students in 23 separate programmes, involving more than 200 guest lecturers. 19 of the programmes were regular (i.e., developed and organized by us), three programmes were tailor-made (designed at the request of, and in consultation with, a partner university). Student evaluations were very positive, with an overall content assessment score of between 7.7 and 9.5 on a 10-point scale, based on high response rates.

Due to the pandemic, we needed to cancel all on-site programmes in Summer 2020, Winter 2020/21, Summer 2021, and Winter 2021/22. Instead, we offered online programmes matched to the situation at hand. Also, the Pre-Master’s course in Research Design was offered online instead of on-site, as was the new Pre-Master’s course Social Science Switch (online by design; in Fall 2021). We informed all the students that had applied for one of our planned programmes on the available options, and we marketed in our general channels. Summer 2021, even though still online, drew an impressive 340 participants. 

Students’ evaluations were very positive in general (all courses in 2021 scored 8 or higher on a 1-10 grading scale, overall mean assessment of the course), but note that this feedback is based on a low response rate. Students also expressed the wish to connect more – also socially – with their fellow course participants.

Table 6.12.1 Programme Offerings Summer and Winter 2019-2021/22, number of Participants
	Period
	Course
	Target Population/Set-up
	Format
	N Participants

	Summer 2019
	A Peaceful Mind
	Bachelor/Master
	on-site
	26

	Summer 2019
	Building Brands and Influencing Behaviour
	Bachelor/Master
	on-site
	29

	Summer 2019
	Economics and Game Theory
	Bachelor/Master
	on-site
	11

	Summer 2019
	Introduction to Sexuality
	Bachelor/Master
	on-site
	26

	Summer 2019
	Migration & Integration
	Bachelor/Master
	on-site
	19

	Summer 2019
	Placemaking in the City
	Bachelor/Master
	on-site
	18

	Summer 2019
	Planning & Living in Cities
	Bachelor/Master
	on-site
	25

	Summer 2019
	Planning Cycling City
	Professional/PhD
	on-site
	30

	Summer 2019
	Pre-University Honours: Conflict & Security
	Pre-University
	on-site
	14

	Summer 2019
	Pre-University Honours: History & Culture
	Pre-University
	on-site
	15

	Summer 2019
	Pre-University Honours: International Relations 
	Pre-University
	on-site
	19

	Summer 2019
	Pre-University Honours: Politics & Society
	Pre-University
	on-site
	20

	Summer 2019
	Pre-University Honours: Urban Studies
	Pre-University
	on-site
	18

	Summer 2019
	Comprehensive Introduction to Research Methodology & Design
	Pre-Master
	on-site
	64

	Summer 2019
	Security Governance
	Bachelor/Master
	on-site
	17

	Summer 2019
	Sense, Space & Strategy
	Bachelor/Master
	on-site
	21

	Summer 2019
	Social Movements and Social Change
	Bachelor/Master
	on-site
	13

	Summer 2019
	Summer Institute on Addiction
	Professional/PhD
	on-site
	16

	Summer 2019
	Summer Institute on Sexuality
	Professional/PhD
	on-site
	16

	Summer 2019
	The Circular City
	Bachelor/Master
	on-site
	26

	Summer 2019
	TM Hong Kong – Public Policy
	Tailor-Made
	on-site
	40

	Summer 2019
	TM Michigan State Sexuality
	Tailor-Made
	on-site
	18

	Summer 2019
	TM UW – Art History
	Tailor-Made
	on-site
	18

	Summer 2020
	Navigating Troubling Times
	Bachelor/Master
	online
	16

	Summer 2020
	Sexuality, Culture and Society
	Bachelor/Master
	online
	20

	Summer 2020
	Urban Studies
	Bachelor/Master
	online
	20

	Summer 2020
	Introduction to Mindfulness & Compassion
	Bachelor/Master
	online
	20

	Summer 2020
	Comprehensive Introduction to Research Methodology & Design
	Pre-Master
	online
	56

	Winter 2020/21
	Visions of the Occult: Introduction to Western Esotericism
	Bachelor/Master
	online
	22

	Winter 2020/21
	The Anthropocene: Ecologies, Tensions, Futures
	Bachelor/Master
	online
	13

	Winter 2020/21
	Introduction to Mindfulness and Compassion
	Bachelor/Master
	online
	6

	Winter 2020/21
	Politics, Identities and Inequalities
	Bachelor/Master
	online
	17

	Winter 2020/21
	Key Topics in Urban Studies
	Bachelor/Master
	online
	8+18 auditors

	Summer 2021
	Multilateralism, Globalization & Corporate Diplomacy
	Bachelor/Master
	online
	19

	Summer 2021
	Summer Institute on Addiction
	Professional/PhD
	online
	12

	Summer 2021
	Epidemics and the Social Sciences: a holistic approach
	Bachelor/Master
	online
	9

	Summer 2021
	Political Economy
	Bachelor/Master
	online
	21

	Summer 2021
	Pre-University Honours: Politics & Identity
	Pre-University
	online
	18

	Summer 2021
	Pre-University Honours: International Relations 
	Pre-University
	online
	15

	Summer 2021
	Pre-University Honours: Journalism
	Pre-University
	online
	17

	Summer 2021
	Pre-University Honours: Business
	Pre-University
	online
	21

	Summer 2021
	Advanced Summer Institute on Sexuality, Culture & Society (2x)
	Professional/PhD
	online
	13+9 auditors

	Summer 2021
	Comprehensive Introduction to Research Methodology & Design
	Pre-Master
	online
	55

	Summer 2021
	Introduction to Sexuality Studies
	Bachelor/Master
	online
	22

	Summer 2021
	Visions of the Occult: Introduction to Western Esotericism
	Bachelor/Master
	online
	24

	Summer 2021
	Migration and Integration: Refugees, Rights & Realities
	Bachelor/Master
	online
	18

	Summer 2021
	Building Brands and Influencing Behaviour
	Bachelor/Master
	online
	26

	Summer 2021
	Key Topics in Urban Studies
	Bachelor/Master
	online
	12

	Summer 2021
	Mindfulness & Compassions-based Interventions
	Bachelor/Master
	online
	9

	Summer 2021
	The Circular City: Towards a Sustainable Urban Ecosystem 
	Bachelor/Master
	online
	20

	Autumn 2021
	Social Science Switch
	Pre-Master
	online
	10

	Winter 2021/22
	Anthropocene: Ecologies, Tensions, Futures
	
	online
	not yet known

	Winter 2021/22
	Bootcamp: Ethnography and Design
	
	online
	not yet known

	Winter 2021/22
	Introduction to Western Esotericism
	
	online
	not yet known

	Winter 2021/22
	Key Topics in Urban Studies | Study at your own pace
	
	online
	not yet known

	Winter 2021/22
	Migration and Integration: Refugees, Rights & Realities
	
	online
	not yet known

	Winter 2021/22
	Political Economy
	
	online
	not yet known

	Winter 2021/22
	Politics, Identities, and Inequalities
	
	online
	not yet known



[bookmark: _Toc93491842]The Education Office Social Sciences (EOSS[footnoteRef:63]) [63:  Please note that EOSS includes the supporting staff for both, College and Graduate School. The description and table here applies to all EOSS teams and staff members. ] 

With respect to the functioning of the teaching support office, we can report improvement. The year 2018/19 had brought some upheaval as a result of a work pressure investigation carried out by two experienced support staff colleagues from outside our domain. After their concluding report was shared with the staff, there were complaints both about the process through which the report had been drawn up and about its content and tone. This added to a context in which there was already too much discontent, which had grown over many years. The teaching directors and head of the teaching office – all new in their roles - have applied themselves to improving the work sphere at the office, especially by encouraging grievances to be openly expressed and fostering mutual understanding across layers and sections of the organization. In 2019-21 we have worked with two external advisers on a project we have called ‘Onderwijsbureau in Verbinding’. In this project every single member of staff receives voice to express past and present grievances, and people are getting to know each other and each other’s work and perspectives better. This process has been quite successful. There have been a number of important frank conversations, and this has also been an important learning experience for the management of our teaching domain.

In March 2020, the support staff took part in a plenary session to discuss outcomes of the bilateral talks and to prepare further steps toward an education office with clear roles, tasks and responsibilities and adequate working hours. This meeting – while perceived by many as healing – unfortunately remained the only one of its kind so far, due to the lockdown that followed on its heels. At that moment, the EOSS, like the rest of the university, went into crisis-mode. This led to the paradoxical situation that, though work pressure for many colleagues was rising (mainly ICTO, study advisors, programme coordinators and periodically also the teaching administration), this was now perceived less as a problem of or for management. Generally speaking, there was more of a sense across the teaching support office that we are all in the same boat, and more appreciation of each other across levels and roles. Support staff, just like lecturers, mobilized astonishing amounts of energy and creativity to keep education running. Management, especially the head of the EOSS, had a clear role in coordinating crisis efforts and as information and trouble gatekeepers. This was best illustrated by the much appreciated daily, later weekly emails to inform and comfort staff. Unfortunately, the crisis situation has gone on much longer than anticipated and the initial energy put into keeping the boat afloat had its cost, with several colleagues (almost) succumbing to the strain. Luckily, we could hire some assistance and by September 2021 most teams were fully staffed and somewhat rested after their well-deserved vacation. The academic year 2021-2022 had a promising start with lots of activities and also office work on campus. Unfortunately, it soon turned out that some colleagues still had too much on their plate. Also, the renewed partial and then full lockdown since November 2021 has not helped. Support staff is again mainly working at home, with all known consequences. At time of writing, quite a few colleagues are ill and/or quarantined.

Post-crisis, we will need to ascertain whether there is still need and interest in going on with the ‘Onderwijs in Verbinding’ trajectory as such. In any case, work processes are being analysed and improved in order to alleviate work pressure and clarify responsibilities. As far as the work atmosphere is concerned, we are confident that the improvement we have felt over the past two years with be sustained and even bolstered by returning to the offices and being able to socialize with each other again. We are very much looking forward to that.

In the teaching support office, staffing is quite dynamic. We have had plenty of personnel changes and temporary replacements due to pregnancy, childcare leave, sick leave, etc. Also, people quite often shift functions. Up to date information about who does what can always be found in our ‘Who’s Who’ booklet, which is updated every semester. A general sense of the teams which compose the EOSS is provided by the table below.

Table 6.12.1 Overview of the Educational Office Social Sciences
	[bookmark: _Hlk93402258]Team
	Essential tasks

	Programme Team Anthropology
	Programme coordination & study advise Bachelor Anthropology, CSA, MAS

	Programme Team Geography, Planning, International Development Studies and Research Master’s
	Programme coordination & study advise Bachelor Human Geography and Planning, HG, URP, MIDS, RMIDS, RMSS, RMUS

	Programme Team Interdisciplinary Social Science & Computational Social Science
	Programme coordination & study advise Bachelors Interdisciplinary Social Science & Computational Social Science

	Programme Team Political Science
	Programme coordination & study advise Bachelor Political Science, MPol, CRG

	Programme Team Sociology
	Programme coordination & study advise Bachelor Sociology, MSoc

	Admissions Office
	Student admission

	Board of Studies Students
	Student members of the College or Graduate School Board of Studies

	Communication Office
	Marketing and communication prospective students, internal newsletter

	Central Office
	Office management, controlling & accounting, head of education office

	Education administration/desk 
	Grades, diplomas, graduation (administration and communication)

	ICTO
	ICT in Education support for lecturers

	International Office
	Coordination exchange programmes, information for international students and going abroad

	Local functional support SiS
	Local support for concern systems SiS & UvAnose

	Policy & Quality
	Policy & quality advice and coordination, secretaries to examinations boards and programme committees

	Summer Programmes Office
	Programme planning, coordination & study advise


[bookmark: _Toc93491843]Quality Impulse Funds

The Quality Impulse Funds for higher education are spent UvA-wide on three aims: improving teaching facilities; lecturer professionalization; and the intensification of student’s learning experience. Spending decisions in the first category are made on faculty-level. In the second category, we support lecturers in improving their qualifications in a variety of ways, ranging from incidental workshops to lengthy training and coaching trajectories. Most direct impact on our programmes is felt from projects in the third category: intensification of student’s learning experience. 

When it comes to the aim of intensification, four more concrete priorities have been formulated by the faculty. 
1. Differentiation and cohesion: This sub-theme is a priority in our Graduate School; most projects on which we spend quality impulse funding have this as at least one of their aims. Most of the quality funds in 2020 and 2021 were spent on the project ‘Intensifying hybrid teaching’, which aimed to maximize the interaction among students and between students and teachers given the pandemic conditions (e.g., smaller groups on campus to accommodate 1.5 meter distance requirements; developing, improving, and implementing interactive forms of online and hybrid teaching). This project addressed sub-themes 1, 2, and 4. Next to this GSSS-wide project, in several teaching programmes we have ongoing efforts to diversify and decolonize the curricula and create a most inclusive atmosphere for the international classroom. These projects are straightforwardly aimed at sub-theme 1. Other projects under this theme aim to strengthen the identity of tracks (such as applied or visual anthropology). Projects to re-think the programme (like in HG or the RMSS) in which students play an active role as co-governors fall under the sub-theme ‘cohesion’. Lastly, accommodating diverse student interests by expanding the availability of external thesis supervisors with different profiles supports differentiation (in MIDS, RMIDS, MAS and CSA).
2. Balance between contact hours and self-study: Also for this sub-theme the project ‘Intensifying hybrid teaching’ has been most significant in 2020 and 2021. In addition, all projects that focus on further developing our curricula (e.g., in MSoc) include this component, as maintaining an appropriate balance between taught teaching and self-study is a constant focus of our attention. 
3. Learning in context: In the Graduate School of Social Sciences this sub-theme is mostly addressed by projects that aim to strengthen students’ transferable skills, their labour market preparation and orientation, and/or their connection with labour market actors and programme alumni. These issues are student priorities, signalled to us year after year in the exit evaluations and NSE. They have been taken up in several projects funded through the quality impulse (in HG, URP, RMUS, MPol & CRG, and CSA).
4. Feedback and regulation: This sub-theme is typically connected with sub-theme 2, as its supervision and assessment dimension. It is addressed in projects that aim to intensify teacher-student interaction, e.g., additional support for visual anthropological thesis trajectories, but also ‘Intensifying Hybrid Teaching’ or the diversification of available external thesis supervision expertise.
[bookmark: _Toc93491844]NPO Funding

In response to the Covid-19 pandemic, universities in the Netherlands received some additional funding through the so-called National Programme for Teaching (Nationaal Programma Onderwijs, or NPO). This money was distributed in two tranches, of which the first covered the years 2020-21, the second the years 2021-22. In the Graduate School the money has been spend on additional capacity for both teaching and support staff to strengthen student support (e.g., additional capacity for study advice and thesis supervision); on student assistants in the departments (e.g., to assist with hybrid teaching); and on community building activities for our students to counteract the isolating effects of the pandemic. 
NL	18/19	19/20	20/21	21/22	349	344	454	369	EU without NL	18/19	19/20	20/21	21/22	255	234	265	255	Non-EU Europe	18/19	19/20	20/21	21/22	20	14	15	13	Outside Europe	18/19	19/20	20/21	21/22	64	48	54	77	



2018/19	CSA	MAS	MPol	CRG	MSoc	HG	URP	MIDS	RMIDS	RMUS	RMSS	49	32	233	34	115	55	37	68	22	15	31	2019/20	CSA	MAS	MPol	CRG	MSoc	HG	URP	MIDS	RMIDS	RMUS	RMSS	56	28	223	32	92	48	38	64	19	16	29	2020/21	CSA	MAS	MPol	CRG	MSoc	HG	URP	MIDS	RMIDS	RMUS	RMSS	61	36	266	61	110	62	54	50	24	35	39	2021/22	CSA	MAS	MPol	CRG	MSoc	HG	URP	MIDS	RMIDS	RMUS	RMSS	61	27	243	44	79	64	50	84	19	15	41	



Applied	17/18	18/19	19/20	20/21	21/22	2136	2217	2008	2420	2557	Accepted Master	17/18	18/19	19/20	20/21	21/22	1487	1871	1342	1723	1372	Intake Master	17/18	18/19	19/20	20/21	21/22	650	687	637	787	714	Enrolled previous Pre-master	17/18	18/19	19/20	20/21	21/22	0	51	73	83	79	



NL	18/19	19/20	20/21	21/22	23	39	43	38	EU without NL	18/19	19/20	20/21	21/22	20	14	13	15	Non-EU Europe	18/19	19/20	20/21	21/22	1	1	1	1	Outside Europe	18/19	19/20	20/21	21/22	5	5	4	9	



N Applied	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	17/18	18/19	19/20	20/21	21/22	108	108	93	35	58	114	42	72	153	46	107	139	49	90	Accepted Master	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	17/18	18/19	19/20	20/21	21/22	74	74	61	26	35	84	37	47	93	39	54	86	36	50	 Intake Master	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	17/18	18/19	19/20	20/21	21/22	43	8	35	49	18	32	56	17	33	61	21	24	63	24	39	 Accepted Pre-Master	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	17/18	18/19	19/20	20/21	21/22	16	16	16	6	10	16	4	12	32	3	29	14	10	4	 Previous enr pre-master	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	17/18	18/19	19/20	20/21	21/22	3	3	30	30	4	1	3	8	8	6	1	Intake Pre-master	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	All	Applied Anthropology	Cultural and Social Anthropology	17/18	18/19	19/20	20/21	21/22	13	13	5	2	3	10	2	8	9	0	9	7	



NL	18/19	19/20	20/21	21/22	16	14	18	15	EU without NL	18/19	19/20	20/21	21/22	12	9	13	8	Non-EU Europe	18/19	19/20	20/21	21/22	1	Outside Europe	18/19	19/20	20/21	21/22	3	5	5	5	



N Applied	17/18	18/19	19/20	20/21	21/22	61	69	65	71	82	Accepted Master	17/18	18/19	19/20	20/21	21/22	48	57	40	58	27	 Intake Master	17/18	18/19	19/20	20/21	21/22	20	32	28	36	28	 Accepted Pre-Master	17/18	18/19	19/20	20/21	21/22	6	7	20	8	17	 Previous enr pre-master	17/18	18/19	19/20	20/21	21/22	3	19	2	11	3	Intake Pre-master	17/18	18/19	19/20	20/21	21/22	4	4	9	1	0	



NL	EPER	IR	PE	PT	PPG	EPER	IR	PE	PT	PPG	EPER	IR	PE	PT	PPG	CP	EPER	IR	PE	PT	PPG	6	37	45	12	15	10	44	32	14	18	12	63	40	11	21	12	6	41	27	13	15	EU without NL	EPER	IR	PE	PT	PPG	EPER	IR	PE	PT	PPG	EPER	IR	PE	PT	PPG	CP	EPER	IR	PE	PT	PPG	8	35	27	12	7	9	36	19	12	12	14	40	24	13	10	4	18	42	21	7	14	Non-EU Europe	EPER	IR	PE	PT	PPG	EPER	IR	PE	PT	PPG	EPER	IR	PE	PT	PPG	CP	EPER	IR	PE	PT	PPG	1	3	6	1	1	2	3	1	1	1	1	2	1	2	Outside Europe	EPER	IR	PE	PT	PPG	EPER	IR	PE	PT	PPG	EPER	IR	PE	PT	PPG	CP	EPER	IR	PE	PT	PPG	2	10	6	6	2	2	1	1	4	5	4	1	1	5	6	2	3	



N Applied	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	CP	EPER	IR	PE	PT	PPG	17/18	18/19	19/20	20/21	21/22	590	59	252	136	34	109	731	90	310	161	55	115	600	62	261	120	49	108	720	90	276	185	49	120	866	43	131	322	176	57	137	Accepted Master	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	CP	EPER	IR	PE	PT	PPG	17/18	18/19	19/20	20/21	21/22	460	47	185	118	31	79	705	82	297	161	55	110	502	53	206	116	48	79	545	74	185	148	44	94	455	30	59	132	102	47	85	 Intake Master	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	CP	EPER	IR	PE	PT	PPG	17/18	18/19	19/20	20/21	21/22	216	14	95	55	11	41	233	17	85	84	24	23	223	20	88	56	28	31	266	28	108	70	25	35	243	17	27	88	55	22	34	 Accepted Pre-Master	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	CP	EPER	IR	PE	PT	PPG	17/18	18/19	19/20	20/21	21/22	27	3	16	4	2	2	74	10	46	6	3	9	66	7	34	15	6	4	63	5	30	21	4	3	76	2	6	44	16	2	6	 Previous enr pre-master	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	CP	EPER	IR	PE	PT	PPG	17/18	18/19	19/20	20/21	21/22	60	40	5	3	12	1	19	1	1	25	14	9	1	1	Intake Pre-master	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	EPER	IR	PE	PT	PPG	All	CP	EPER	IR	PE	PT	PPG	17/18	18/19	19/20	20/21	21/22	21	2	13	4	2	62	8	38	6	2	8	33	2	20	6	3	2	29	13	12	3	1	31	



NL	18/19	19/20	20/21	21/22	19	19	39	24	EU without NL	18/19	19/20	20/21	21/22	15	10	16	15	Non-EU Europe	18/19	19/20	20/21	21/22	2	2	2	Outside Europe	18/19	19/20	20/21	21/22	1	4	3	



N Applied	17/18	18/19	19/20	20/21	21/22	166	153	141	253	224	Accepted Master	17/18	18/19	19/20	20/21	21/22	61	89	66	133	113	 Intake Master	17/18	18/19	19/20	20/21	21/22	26	34	32	61	44	 Accepted Pre-Master	17/18	18/19	19/20	20/21	21/22	 Previous enr pre-master	17/18	18/19	19/20	20/21	21/22	



NL	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	18/19	19/20	20/21	20/21	65	2	3	10	3	11	35	1	54	1	10	7	9	24	3	72	3	5	15	11	6	26	6	48	EU without NL	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	18/19	19/20	20/21	20/21	40	2	15	10	7	2	4	27	2	1	7	6	5	5	1	27	3	3	8	3	5	5	20	Non-EU Europe	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	18/19	19/20	20/21	20/21	2	1	1	1	1	1	1	2	Outside Europe	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	18/19	19/20	20/21	20/21	8	1	2	2	2	1	11	1	3	2	1	3	1	10	1	4	2	3	9	



N Applied	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	17/18	18/19	19/20	20/21	21/22	326	23	20	74	43	52	87	27	351	23	21	71	56	60	94	26	297	13	22	63	56	46	77	20	306	14	29	72	46	39	84	22	271	Accepted Master	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	17/18	18/19	19/20	20/21	21/22	239	22	15	52	36	38	55	21	245	15	10	54	40	48	58	20	218	13	10	54	42	38	48	13	229	14	19	52	39	36	48	21	148	 Intake Master	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	17/18	18/19	19/20	20/21	21/22	117	15	10	23	14	16	31	8	115	2	6	27	14	20	40	6	93	2	3	21	15	15	32	5	110	6	9	27	16	11	35	6	79	 Accepted Pre-Master	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	17/18	18/19	19/20	20/21	21/22	32	1	8	3	3	15	2	34	10	2	2	1	14	5	55	8	9	6	3	23	6	42	7	4	4	27	0	43	 Previous enr pre-master	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	17/18	18/19	19/20	20/21	21/22	36	2	3	7	3	3	18	31	2	8	3	3	13	2	22	2	2	1	12	5	32	8	4	4	2	14	0	22	Intake Pre-master	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All	COLS	CS	GSS	MES	SPS	Sociology	US	All (no longer tracks)	17/18	18/19	19/20	20/21	21/22	28	7	3	3	13	2	21	1	2	2	1	12	3	34	6	6	5	2	11	4	22	5	2	0	1	14	28	



NL	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	18/19	19/20	20/21	21/22	39	7	14	7	11	29	5	11	7	6	44	9	11	11	13	48	10	9	8	21	EU without NL	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	18/19	19/20	20/21	21/22	12	2	4	2	4	15	5	5	2	3	16	2	7	1	6	13	3	5	2	3	Non-EU Europe	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	18/19	19/20	20/21	21/22	Outside Europe	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	18/19	19/20	20/21	21/22	4	1	2	1	4	2	2	2	1	1	3	0	1	1	1	



N Applied	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	17/18	18/19	19/20	20/21	21/22	139	19	44	31	45	138	22	48	25	43	145	24	57	20	44	178	24	64	27	63	178	27	66	30	55	Accepted Master	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	17/18	18/19	19/20	20/21	21/22	110	16	33	26	35	109	19	37	19	34	98	14	40	13	31	133	18	49	19	47	87	15	25	16	31	 Intake Master	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	17/18	18/19	19/20	20/21	21/22	45	10	12	8	15	55	10	20	9	16	48	10	18	9	11	62	12	18	12	20	64	13	15	11	25	 Accepted Pre-Master	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	17/18	18/19	19/20	20/21	21/22	11	1	3	1	6	15	3	5	3	4	23	4	9	2	8	37	5	10	7	15	42	6	18	7	11	 Previous enr pre-master	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	17/18	18/19	19/20	20/21	21/22	7	3	3	1	10	1	2	1	6	15	3	5	3	4	16	1	6	2	7	7	2	1	0	4	Intake Pre-master	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	All	Economic Geography	Environmental Geography	Political Geography	Urban Geography	17/18	18/19	19/20	20/21	21/22	6	1	1	4	12	2	4	2	4	15	1	5	2	7	12	2	1	1	8	21	



NL	18/19	19/20	20/21	21/22	25	22	32	33	EU without NL	18/19	19/20	20/21	21/22	4	13	13	12	Non-EU Europe	18/19	19/20	20/21	21/22	1	Outside Europe	18/19	19/20	20/21	21/22	8	3	9	4	



N Applied	17/18	18/19	19/20	20/21	21/22	136	110	144	162	168	Accepted Master	17/18	18/19	19/20	20/21	21/22	106	83	109	117	71	 Intake Master	17/18	18/19	19/20	20/21	21/22	44	37	38	54	50	 Accepted Pre-Master	17/18	18/19	19/20	20/21	21/22	5	6	11	26	41	 Previous enr pre-master	17/18	18/19	19/20	20/21	21/22	12	3	6	10	10	Intake Pre-master	17/18	18/19	19/20	20/21	21/22	5	5	9	12	21	



NL	18/19	19/20	20/21	21/22	24	22	22	28	EU without NL	18/19	19/20	20/21	21/22	38	33	23	41	Non-EU Europe	18/19	19/20	20/21	21/22	2	3	2	1	Outside Europe	18/19	19/20	20/21	21/22	4	6	3	14	



N Applied	17/18	18/19	19/20	20/21	21/22	311	313	281	284	361	Accepted Master	17/18	18/19	19/20	20/21	21/22	187	240	162	191	197	 Intake Master	17/18	18/19	19/20	20/21	21/22	50	68	64	50	84	



NL	18/19	19/20	20/21	21/22	10	4	8	6	EU without NL	18/19	19/20	20/21	21/22	7	12	14	11	Non-EU Europe	18/19	19/20	20/21	21/22	1	2	2	Outside Europe	18/19	19/20	20/21	21/22	4	1	2	0	



N Applied	17/18	18/19	19/20	20/21	21/22	66	62	50	61	68	Accepted Master	17/18	18/19	19/20	20/21	21/22	55	51	40	48	42	 Intake Master	17/18	18/19	19/20	20/21	21/22	24	22	19	24	19	 Accepted Pre-Master	17/18	18/19	19/20	20/21	21/22	1	4	5	4	6	



NL	18/19	19/20	20/21	21/22	5	8	19	10	EU without NL	18/19	19/20	20/21	21/22	4	6	12	3	Non-EU Europe	18/19	19/20	20/21	21/22	1	3	Outside Europe	18/19	19/20	20/21	21/22	5	2	1	2	



N Applied	17/18	18/19	19/20	20/21	21/22	70	52	43	84	59	Accepted Master	17/18	18/19	19/20	20/21	21/22	53	43	41	75	57	 Intake Master	17/18	18/19	19/20	20/21	21/22	21	15	16	35	15	



NL	18/19	19/20	20/21	21/22	10	17	18	15	EU without NL	18/19	19/20	20/21	21/22	15	8	19	14	Non-EU Europe	18/19	19/20	20/21	21/22	1	1	2	1	Outside Europe	18/19	19/20	20/21	21/22	5	3	11	



N Applied	17/18	18/19	19/20	20/21	21/22	135	145	128	148	141	Accepted Master	17/18	18/19	19/20	20/21	21/22	67	43	80	101	89	 Intake Master	17/18	18/19	19/20	20/21	21/22	39	31	29	39	31	
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